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JOHNSON: This is Cliff Johnson. I'm the Executive Directof the Institute for Youth,
Education and Families at the National League @&€i | want to welcome you today and thank
you for joining us for this latest of our monthlgrees of audioconferences sponsored by the
Institute.

| hope that many of you have a sense of the Utstiat this point. We are a
special entity within the National League of Citi@ghich is the oldest and largest membership
group representing cities and towns across themafi he Institute was launched in 2000 to try
to build the capacity and strengthen the capaditynonicipal leaders to address the needs of
children, youth and families in their own commuesti We’re working in a broad range of areas,
and if you're not familiar with our work, | wouldneourage you to go to our website, which is
www.nlc.org/iyef. And you’ll see a wide range aformation about our programs and offerings.

| would draw your special attention to an excitangent that we’ll be holding in
San Antonio at the end of September -- the 200Nalt Summit on Your City’s Families. This
will be the largest gathering in 2005 of peopleriracross the nation who are lodged in cities
and towns and who care about kids and families, Slwould be a very exciting summit event in
beautiful San Antonio for a couple of days. Solepe you’'ll think about joining us then --
September 26th through 28th. And you'll find mareormation on our website about that key
event.

| want to introduce our three panelists for todagtidioconference call. First we
have with us Lisa Fowler, who is the Special Assistto the City Manager in Pasadena,
California. Welcome, Lisa.

FOWLER: Thank you very much.
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JOHNSON: Second we have with us Maureen Murray, who isabtepent Head for the %1
Century Community Learning Centers effort withie tBrockton, Massachusetts public schools.
Welcome, Maureen.

MURRAY: Thank you, CIiff.

JOHNSON: And finally we have Theresa Daly, who is the Diog of Professional
Development for a national non-profit called Fouraes, Inc, which is located in Morristown,
New Jersey. Welcome, Theresa.

DALY: Thank you.

JOHNSON: We have an exciting topic for today’s call. Aamy of you listening to this call no
doubt are aware, afterschool programming contirtaelse a very hot topic nationally and in
communities across the country, especially with ¢reation of federally funded 21Century
Community Learning Centers across the country. pReare interested in afterschool programs
at the city level for lots of different reasonsseme of them related to public safety, some of
them related to the needs of working parents, antesof them related to interest in bolstering
academic achievement and student outcomes forikigiblic schools and in other schools
across the communities.

This call focuses specifically on those questiohkow afterschool activities can
and should connect with what happens in schoolerdfare folks on both sides of this issue
certainly. Some people are of the view that aftews| should offer things that are different than
what's offered during the school day, that the ratgnt between afterschool and school day
activities is not an important issue. Others $&t tyoung people will benefit much more from
afterschool programming when it's connected to ttiemes and the ideas taught during the
school day. We even in polling data see some migelings from parents and some differing
views from different kinds of parents. And a vemyeresting finding from a recent Public
Agenda study showed that, in general, parents waafterschool programs to offer more sports,
arts, music and other activities to develop youegpbe’s interests. But when you go further into
the data, you find that particularly among low-inme minority parents, there is a lot of interest
and support for afterschool programs that havecademic focus to help children perform better
in school.

So | want to start this conversation with the bagiestion of what the role of
afterschool programs should be and whether thesaldtbe this connection between in-school
learning and afterschool programming. And perhapscan ask Lisa to start that off from
Pasadena.

FOWLER: | would be happy to, and welcome everyone, anid.hé have a feeling, based on
the research and the activities that we've done lhecally in Southern California, that the
connection should be very strong between in-scheatning and the actual out-of-school
programs. However, | emphasize that the presentatiould be very, very subtle. And what it
really amounts to is kind of an unexpected learrsngthat this is where the creativity really
comes in. For example, if you're having a cookatags, a violin lesson, even baseball practice,
that’s an opportunity to emphasize the very saniks shat you would want during the in-school
day -- team building, focus, discipline and concatdn. These are all very important attributes
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that need to be developed, both in school and séteol.

JOHNSON: Lisa, do you get a lot of push-back in terms @dgle worried that this is just going
to be more school, that this is -- “Oh, the schaa} is already long enough and you're going to
take my child and give them two more hours or thmeee hours of school”?

FOWLER: Yes, there certainly is that concern. But atrtiement, the climate in Pasadena is
such -- and | think this is thanks to our supendent, who said, “We just simply need more

time on task.” There aren’t enough hours in thg daéth all of the demands that both the

students and the teachers have to really reachralget the kind of time that you want on all

these many activities. So the only thing that iglly be done is to do them in a way that takes
those kinds of tasks and elongates the day witheung obviously more school time.

JOHNSON: Maureen, how does this look in Brockton -- otkiele of the country? Do you see a
similar picture there?

MURRAY: Yes, | do. And | tend to look at it as not aftlfer/or,” but as a “both/and” kind of a
thing. | don’t think we want to focus solely oredemic skills in afterschool. | think we have to
learn how to address the needs of the whole clilad as Lisa said, there are some subtle ways
of getting in that academic piece. One of theghithat we've spent a lot of resources on in
Brockton is creating afterschool curriculum thaegrates our state learning standards into fun,
engaging kinds of activities. For example, we hame that’'s called “Literature and Cooking”
for students in elementary grades where they woutdduce different kinds of literature, and
then the students do some kind of a cooking agtiiat goes with that. We have things like
Bug City, where kids are learning about differeciesce concepts. But | think the idea is to
make it look different than what's going on in thehool day and allowing the children to be
active, providing lots of hands-on opportunitiesisat it's a fun thing. So that even though there
are some academics infused into it, they’'re noessarily aware of that. They're having fun.

JOHNSON: Do the parents understand that that’s going on?

MURRAY: They do. The loudest clamor we hear here in lBoot from the parents for the
academic portion is the homework piece. They wanéee that the homework is completed
before the children go home so that there is souadity family time for them after they get
home. So in most of our programming, we providesdmomework time with assistance from
teachers or providers as the first part of the oy And then we move into the other part of
the programming. And the parents are very hapgi wie kind of combination. But | do
constantly hear the need for some help with gettiag homework done, because in many cases
there are some concepts that are introduced isdheol day that even parents might have some
difficulties, struggling with, trying to help addi® in the homework.

JOHNSON: And as a working parent, I'll raise my hand.alivays seems like a gift when my
daughter, who is in fourth grade, comes home aachttmework is all done. It's like, oh yes,
we’ve won the jackpot today.

MURRAY: Right.
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JOHNSON: Theresa, you've looked at this and thought albloistfrom a national perspective
obviously. When you think about the case for mgkhe connection between in-school learning
and afterschool programming, what comes to ming/dor?

DALY: Well, | think that both what Lisa and Maureen é&aaid is true, that afterschool is this
different learning arena. And if we think of thdwele child, as Maureen suggested, we might
consider afterschool to be a connection point betwine deliberate, formal learning of day
school and the informal, incidental learning of loand social life. We have this time in the
afternoon that can be its own learning arena, #elalte but non-formal learning arena. And
that speaks then to, as Lisa put it, more sub#ehieg approaches and more interactive, hands-
on learning experiences that blend academic supporay school efforts with support of the
positive social and emotional development that kidsll ages need.

FOWLER: And keep in mind, too, that the physicalness afialy touching something --
whether it's a musical instrument or a bowl to puspoon in and make dough for cookies or
whether it's a baseball bat. | think that it'sInganportant that the touching and the eye contact
and the feel of all that goes beyond the book ama#te®m coming back to the books a more
pleasurable experience. And it fits nicely witle thither activities and goals.

JOHNSON: How should folks at a city level think about thatential benefits here? And what
are your thoughts about what's realistic and whhaipe or over-promising or unrealistic in
terms of expectations of what you get out of aroréfto align education and afterschool?
Maureen, do you have some thoughts on that?

MURRAY: Yes, | think one of the things that we need taklabout is that, again, it's different
than school. We don’'t want to be teaching kidshie afterschool programs. But we want to
allow them that extra time for some of the thingatthey’re taught in school to really take hold.
Many kids don’t learn in the same ways -- they titadrn identically. They have to, as Lisa just
said, touch things or be able to move around drhjase some extra practice time to really get
some of those skills and concepts to gel. Sonkthilowing them to have those opportunities in
afterschool to give the additional time where dsne with different materials and in different
ways. So that it allows some of those children isarn in other ways than through the way it's
taught during the school day to use some manipelatand just try to get some of the concepts
in a different way. And | think both the other agers have talked about the opportunities and
social skills as well. 1 think to give kids chasde work in groups and to work as part of a team
is a really important aspect as well, and it's eynmportant piece of excelling in academics. So
| think it all ties in and that using that as exirae makes sense. From an educator’s standpoint,
| think we’d be missing the boat if we didn’t udeat opportunity to provide some academic
opportunities for children.

JOHNSON: Yes, and | can see why school folks might bei@adrly keen on this idea. I'm
curious, Lisa, how you pitch this to city and commiby folks when you're thinking about the
benefits or the potential benefits of doing this.

FOWLER: Correct. | think most people know that there iine line between the school day
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and afterschool in terms of where municipal leaderand municipal people at all want to get
involved or would be welcome being involved. Arfteathree o’clock, there is pretty much a
general consensus that those students become cotyipigces and no longer just belonging in
the school. They belong to the community andtitsscommunity’s responsibility to make that a
special time for them, regardless of where thoseices are performed. If they're on an
afterschool campus or they're in a park or thegoenewhere, that definitely -- the time after
three o’clock definitely gets the interest of themtipal people. And they also want a sound
educational system for their communities. So dr¢his evidence that aligning education and
afterschool is producing overall better performeitss is going to be attractive for the
community people. But in terms of making sure thase are valuable hours, from a municipal
perspective, everyone from the elected officiagbtridown to the police department and the park
staff all want to be sure that that's a useful titi@at good things are happening, hat they are
being physically challenged, that they are beingqitalyy challenged and that they are being
socially challenged because that's going to maketger community, a safer community and a
more productive community.

JOHNSON: Theresa, let’s let you jump in on this, and ppsheommenting both on benefits, but
also start us down the road of thinking about thallenges of doing this. Because it doesn’t
sound all that easy.

DALY: lItis a great challenge, and I'd like to justalpéo Maureen’s comment about afterschool
being its own learning arena. Being well plannad aon-formal does not mean unplanned --
and that is where a great piece of the challengeBisgt well planned afterschool programs can
provide opportunities for kids to more immediatajyply or use the new knowledge and skills
they're learning in the day to different contextscentexts that are more like real life and
perhaps more interesting for them because the mbdtesn’t necessarily have to be the same.
So with that, the new skills and knowledge becompplied and more meaningful for the
learners.

In looking at the challenges in terms of connegrtafterschool and learning
during the day, | think great progress has beenenadiady by all stakeholders in identifying
the need for the connection for kids in all kindscommunities. But for afterschool to really
substantially and consistently support academickymuth development at the same time, the
knowledge and skills of the frontline staff are kéjhey need training that’s specific to teaching
in afterschool. So the challenge now is to malkestfterschool experience connected to, but not
an extension of, the regular school day and to ktokhat that means in terms of the frontline
staff skills.

JOHNSON: So training is a big piece of that challengesduane.

DALY: Training has been identified -- staff developmiess$ been identified to be a big piece of
this.

JOHNSON: We'll come back to that certainly in the call. aMteen, Lisa, other thoughts on
challenges and making this connection, eithernmseof selling it locally or in actually playing
it out and implementing the strategy?
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FOWLER: | just wanted to say that from what I've heamhfrthe education pieces that there is
something of a disconnect, and this is always gtinge an area that needs to be overcome. |
think the teaching staffs feel so overwhelmed amad\gerburdened -- and | don’t believe this is
just California, I'm sure this is nationwide -- Withe expectations, the deliverance of higher
academic scores and being somewhat competitivhink unless the daytime teaching staff
understands how this connection can be a beneifihai they're trying to do, there will be some
resistance because it's just one more thing theyt bave to do, more people that they have to
meet if they need to in some way engage with ttersdhool staff. And | think the demands at
times can be overwhelming.

So one of our goals has been here in Pasadenake sure that that's a more
seamless transition, that the staff and the praiape part of the efforts. And that in the long
run, after four years now of particularly havingteong afterschool program, | think the teaching
staff is seeing that there are some substantiaftermnd that it's certainly helping -- you know,
time helps and success helps to overcome thesemnfes.

MURRAY: | was going to say, in addition to that, | thitkat there is a problem of
communication and coordination. That often | thmkny teachers and school staff would see
the afterschool opportunities as a real plus amaesioing that will help them get done what they
need to get done in the daytime. But | think thebfem is that sometimes there isn’t a link --
somebody to link the afterschool folks with the sthool folks, so that there is that
communication. Because if you could bridge thathihk you'd be way ahead of the game.
You'd have teachers that could actually hand tredligg list to the afterschool providers or tell
them exactly what the homework assignment was dagt so that it gives the afterschool
provider a leg up. So | think in addition to aniysoonceptions or lack of understanding of what
afterschool can provide, | think we need to pagrdtbn to how you bridge that gap between the
actual providers of during school and afterschool.

JOHNSON: Maybe, Maureen, you can help us get to a bihefrtuts-and-bolts here about how
city and school leaders can play a role. Partibyld know in Brockton you had a mayor’'s
taskforce that's played a key role up there in wmat've been doing and focusing on creating
standards, etc. Can you give our audience a séiikat?

MURRAY: Sure. The Mayor’'s taskforce has been -- it'sraug that really is all the
stakeholders, all the folks who have a vested estein making sure that our children are safe
and in quality programs in out-of-school time. Aadouple of the things that we tried to do as
the taskforce was to focus on developing standardmsure that all of the programs that we
were providing were high quality programs. Andrthiee other thing we’ve been trying to do is
to make sure that all the providers are also higality and come with some real skills that
Theresa had alluded to.

| would be wrong to say we developed the standardée actually borrowed
standards from the National School Age Care Al@ndorth Central Regional Educational
Laboratory had some, and the School Age EnvironrRating Scale were three tools that we
kind of merged. And we made our own standards fitowse existing tools and really spent a lot
of time with a subcommittee that looked at thosg #wen got the final draft out to everyone. So
all of Brockton now knows pretty much what thosansiards are, and we've adopted those as
what we feel are the common denominator of whatiiiké to see in programs.
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And then along with that, we've created a prof@sal development portfolio to
help some of the providers look at what are the pmiencies we think everybody who works
with a child afterschool should have. And therrétgea portfolio that allows the providers to
think about what competencies they already havewdndh ones they need to start working on
and to try to kind of plot their own professionabgth over time. So we've been rolling out
both of those documents and those processes ogelash two or three years to try to get
everybody in our city to start using that as thenown language of what's high quality
programming and what do we hope that the staffirgying to those programs as well.

JOHNSON: Maureen, what kind of people are on this Maytaskforce? Who are the partners
here?

MURRAY: Most of the partners are the providers -- a fatahool personnel. We also have out-
of-school providers like the YMCA [Young Men’s Chstian Association], Boys’ and Girls’
Club, and then some of the smaller organizatioas thpresent different ethnic and linguistic
groups throughout the city -- faith-based orgamires.

What we also did for the taskforces that workedhenstandards and the portfolio
was to bring in some other people who wouldn’t 8saely be actively involved in afterschool,
but might have some expertise that could help ugentoward where we wanted to go. So for
example, on the Standards Subcommittee, we haduplec@f individuals who do a lot of
evaluation. We have a professor of economics aediill College who does a lot of outside
program evaluation who could help us get the stalsdand some kind of a rating scale that we
could actually use to evaluate programs.

So we did very finite kind of tasks that we indtpeople that we knew could
really provide some solid expertise and help tougeto where we were trying to go, but without
tying up their time for the long term.

JOHNSON: Sure. And you have participation from the Magmffice?

MURRAY: Yes, the Mayor’'s Taskforce is co-chaired by miyaetl the Mayor’s Chief of Staff.
JOHNSON: Chief of Staff -- so that’s quite a statement.

MURRAY: Right.

JOHNSON: And are there other city agency people -- cifyatement folks --?

MURRAY: Yes, there is the Parks Department and any dfitiidranch that has anything to do
with out-of-school time opportunities for kids.

JOHNSON: That's great.

DALY: So Maureen, in recapping what you just descrddsalit the standards creation, is it that
you looked at different standards for core aregesiy and then chose the ones that you felt
would be best supported in the afterschool enviemtfh So therefore, kind of boiling it down

for the afterschool staff and cutting out some h## feelings of being overwhelmed that can
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occur when folks are told to support standardsweugll know there are hundreds of them?

MURRAY: Exactly. And we also wanted everyone to feel thase were the ones that were the
most important for us here in Brockton. So thatrgliody would buy into these as being the
most important. And we wanted to whittle it dows just as you said, something that was
manageable and didn’t have people feeling too olveinved when they saw the document.

DALY: 1 think that that very area is the one piece fedple do kind of wonder if they can
embrace because obviously they need to have aogrigtandards so that they know what to
connect to. They know what they need to planr& With. But also that it's not everything.
We're not looking to support everything in aftersoh but just specific standards that are
doable.

MURRAY: Right.

JOHNSON: So keeping the task manageable is a key pieee her

Lisa, | want to turn to you in Pasadena. | kntwattyour mayor has been also
wonderfully active and a strong advocate locallyifoproving afterschool programs out there.
And I’'m hoping you can share a bit about how thg @le has played out there in Pasadena.

FOWLER: I'd be happy to. For the benefit of the audieriéasadena was one of six cities
selected nationally to partake in a technical &émst® grant that focused on this very subject --
connecting afterschool programs with in-schoolriéag. And just basically what we felt would
be the best approach for that task would be tater@aroup of which the Mayor was the head
and divide up into four major teams, each team ilgplat specific areas -- one focused on
publicity, one focused on revenue and finance amtamability. Another one focused on
resource identification -- just making sure that lveel really examined this community and had
identified potential resources that could contbttd the whole afterschool experience. And
finally, our last group was on standards -- buttke Ibit different than what Maureen was talking
about. This particular group took a little bitfdifent step and decided that for our needs and
what we felt was a unifying factor or the commomaiainator among all afterschool providers
was project-based learning. And that has reakerteoff in this community. We’'ve had the
benefit of Theresa Daly to come and actually hegeh us, and that made a huge difference.

But what’s interesting about this is regardlessvbkre the providers are from,
school people, city people, whether they're frora 1 [YMCA], the Boys’ and Girls’ Clubs,
faith-based organizations -- and Pasadena has dpvwedr60 different organizations that are
identified as providing some kind of afterschoobgnamming -- have all been willing to be
trained and to learn and to adopt this project-thdsarning as kind of the focal point of how
they're going to approach afterschool. And thdbsen really wonderful because that's
something that we can all agree on and it feed=yninto the standards.

A particular local foundation here in Pasadenie-Flintridge Foundation -- has
been very much a proponent of this and has takepoih themselves to be responsible for future
trainings well beyond the expiration of our teclahiassistance grant. So that we know that the
kind of training that we’ve been blessed to hawtipularly through Theresa’s shop, will go on
in the future because this foundation has taketrésponsibility for continued training.
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DALY: Lisa, thank you very much. And I'd just like &mld that Pasadena was an unusual
training for me insofar as you said from the outbet our focus is project-based learning, and
this is a citywide focus. And it was exciting teesthe cross-fertilization that can occur when
leaders of citywide agencies come to a consensysagram goals and plans that can lead to
targeted training initiatives like this.

FOWLER: You know, Theresa, what would be very helpful --yasi know, I'm aware of
project-based learning, but I'm hardly an expérthink it would be helpful if you could just in
one sentence tell the audience what is projectebl@sening, just to be clear.

DALY: Well, project-based learning usually starts ileaner-centered way. So you find out
what the kids are interested in, and with them plare it's going to go. So it’'s kind of open-
ended, but directed by the adults in charge. Asdscope is open then to look at in-house
resources, community resources that could be btougto support the project work. It can
include products that might then be developedrasat of the study and information learned.

So project-based learning actually encompasseferetit types of student
interests. And the outcomes can be very poweiuit it does take careful planning and it takes
buy-in by all of the participants.

FOWLER: And | think people can see why this is such aaldpot for project-based learning,
because it really takes the learning into a newlleAnd that kind of creativity and openness is
so suited for the afterschool environment.

DALY: Absolutely, Lisa. And | know we’re meant to talkittle bit later on in this conversation
about assessment as well. But all kinds of teachetay school teachers, university teachers --
everybody knows what the most powerful learning ezigmces are and the most useful
assessment measures are. But day school unfatyrddesn’'t always have the capacity to
accommodate that and to meet different kids’ lewyrstyles. And afterschool is so well placed
to do this.

JOHNSON: Let me ask for your thoughts about realistic oates here. What one could hope
to achieve if you succeed in going down this patfether it's through project-based learning or
other efforts to align education and afterschodlfat’s realistic here and what's hype?

MURRAY: | would say -- Massachusetts has developed athablwe use in all Z1Century
programs. And one of the things that has reallyobee evident is that all of the afterschool
programming seems to improve student engagement we all know that if students are not
engaged, you’re not going to get very far with the8o we have seen some bumps up in terms
of academic skills. Now whether or not we canilaite that to afterschool programming or
something else, we’re not absolutely sure of a gaint. But | think the fact that we can say
that the students are attending and they're engegdee whole learning process, that's a huge
thing. So | don't think that's something that wieosld minimize at all. | think that's an
important aspect of what afterschool can bring.d Aren in addition to that, I'm a firm believer
that we will and we have seen some improvementad@mic achievement. But in spite of that,
| think the first step is the engagement of stuslent
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FOWLER: Right. | would like to add too that, in Pasadevelve had some very extensive
evaluations because that's actually been parteoRifi Century Learning funding, to make sure
that an independent evaluator takes a look at miegsthese very things we're speaking of.
And | can assure you that the city has been wagchiery carefully the results of those
evaluations.

But just to add with what Maureen was saying atsiutlents being engaged,
there is very hard evidence -- and I'm sure it's jnst Pasadena -- that those who are engaged in
the afterschool programs do actually have a higghaal of attendance. And those days are very
measurable. | think it was something like sevepsdaore of participants in the afterschool
program from those who weren’t. And seven dayssiedes -- if you're going to be number-
crunching about it -- those translate into dollaith ADA [average daily attendance]. The more
students you have attending every day, obvioushybtter off it is for the school district. And
that doesn’t take into account the educational fitené that youngster being in a learning
environment more days than not.

And after the third year of evaluation, it finally coming out that, at least in our
particular city, that the scores for non-Englishgaage learners are improving. It may only be
1%, but that is a very large population in Pasadand those youngsters are improving in their
scores. And also across the board, all of the nwtheing affected. The math scores are
improving in English language learners and non-EBhdlnguage learners. So those are some
pretty serious statistics that | think can backwimat we've all known and felt for many years.
But it's nice to have some evidence.

JOHNSON: And so the ways you're measuring outcomes andadbis you're using -- you're
looking at test scores, of course --

FOWLER: I'm afraid so. And that wouldn’t be necessanly ideal way of measuring, but I'm
afraid that's what the community wants.

JOHNSON: Reality of the world --

FOWLER: That's the reality -- exactly.

JOHNSON: And you're looking at attendance rates?
FOWLER: Yes.

JOHNSON: Maureen, you were talking earlier about engagémétow do you measure that
engagement? What are you using to assess pragréisat kind of outcome?

MURRAY: We use a survey that's administered as a basellmn the student starts the
program and at the end of the program. And theesugoes to both the afterschool provider and
the in-school -- you know, the teacher that thelett has during the school day. And it asks
guestions about attendance and involvement andgengant in school activities, initiatives,

turning in homework. It has a list of outcomestta’re looking for. And that's where we’re

finding that information. And | think the most vable information for us is what they are
seeing during the school day and if there is angngk and improvement in behavior and

May 19, 2005 Audioconference- Connecting School and Afterschool
National League of Cities’ Institute for Youth, Egdion, and Families
Page 10 of 18



academic achievement.

JOHNSON: Theresa, anything to add on this question of om@ag outcomes based on your
national work?

DALY: Well, | know that a lot of programs have grantsidok at the test scores. But
afterschool, unlike day school, doesn’t have masttiatttendance and oftentimes the academic
component of a program may only be one hour a dayd if a child only attends two days a
week or maybe three days a week, it may be difficumeasure outcomes in that way on a wide
scale.

For our programs in Philadelphia, we certainlykl@b attendance levels, as both
Maureen and Lisa mentioned. And with the time dai@id to homework and the completion of
assignments and the management of longer termnassigs that is available for kids in
afterschool, we find that through our focus groups,showing that students feel less anxiety
about school and their studies in general. Andoe& at their class grades as an indicator of
improvement because if class grades are good apmewing, then obviously that's a reflection
of perhaps what they’'re doing and gaining in titerathool program.

Another indicator might be -- | think, as Mauresrentioned, lower rates of
serious incidents in communities during the aftembours and the gains that we all get when
that happens. | mean, that is one of the big aegusnfor afterschool programs is that so many
things do happen in those hours because kids argarvised if they’'re not in programs.

JOHNSON: Theresa, | want to come back to you and ask dor yhoughts a bit on what city
leaders should be looking for in this training gmdfessional development area, which is clearly
central to this whole challenge. And what kindshohgs should they be focusing on as the most
important sorts of training? Any thoughts on whirey can find it, how teachers can find time
for it with all the other burdens they have, etc.?

DALY: Well, | think the most important thing with thi§liff, is that individual programs,
citywide programs, have to establish a purposegmads for their afterschool initiatives. And
these have to be shared by all sides -- day scteaahers and administrators, afterschool
administrators and teachers, and parents, too.

JOHNSON: Reaching consensus there about what it is ydlyneant is an important starting
point.

DALY: Yes, and big strides have been made towards Busof course, there is still a long way
to go. And Lisa and Maureen mentioned the fadt ¢banmunication is key, so that day school
teachers don't see having to work with the aftemstreducators as a burden, but as a real
assistance. And once the goals are established, you can determine what training is
appropriate. So for example, it's not making a&téool an extension of the school day, but
making it its own arena for learning as a goal.elday school staff need to recognize that the
content and teaching methods needed are different fvhat they do during the day. And
maybe there would be training in that area. Aftieo®! providers often do not have formal
backgrounds in education. So they may need trgiom methods and techniques for teaching
and planning and assessment, but they also neéeha understanding of what the kids are
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learning during the day so that they know what ‘ieeyaiming for and they know what’s
appropriate to blend in terms of skill supportlasytconduct their projects and activities.

And parents need to understand that while aftexddittendance isn’'t mandatory,
it is really important for it to be consistent lifet potential as a learning opportunity is goinge¢o
realized.

JOHNSON: And now obviously one of the places that citydier@ can turn for help in trying to
think about this is here at NLC at our Institute Youth, Education and Families. The technical
assistance that Lisa was referring to earlier isaBana was part of a six-city project that
Brockton also participated in -- that provided teichl assistance from the Institute with support
from Foundations Inc for city leaders trying to gp& with some of these questions.

Where else, Theresa, should folks at the cityllbeethinking about looking for
help if they're trying to grapple with some of teetaining and professional development
guestions?

DALY: Well, training and staff development can takéedént forms. And again, having a clear
mission and a sense of what the program goals @adisnare is key. There are many
organizations like Foundations [Inc] that can pdavitraining once it's determined what is
needed and what fits the current situation and evallbw program staff to immediately build on
their strengths. You know, any training -- tramilike ours -- is effective only insofar as it is
applied and integrated into the teaching practiceiect service providers. Training can be
done in large mixed groups on days that are destictat staff development. But that's really a
luxury in the field of afterschool.

It can also be done -- and again, this is jushges a shift in attitude and a
different way of looking at what staff developmean be in afterschool. But staff development
can be done in small site-based groups, as paegolar staff or committee meetings. It can be
done in a peer teaching way with individuals hadpgach other over time in the course of their
workdays. Or it can be self directed, using réiecpractice and action planning techniques.
So | can only stress that folks have to be realedtiout where they are and what their resources
are to determine what they need and then seekeadwievhere to get the really targeted training
that's going to make a change in the right directmr them.

MURRAY: If | could add something to that -- Brockton algas involved in the project that Lisa
was talking about, as you mentioned. And NLC hatioduced us to the Foundations Inc
training. And although we didn’t have Foundati@aesne to Brockton, we purchased -- I'll put
in a plug for the book, Theresa --

DALY: -- Thanks very much.

MURRAY: -- A wonderful book calledhfterschool Style: A Notebook and Guide. And it's a
wonderful compilation of activity ideas and someyw/af having afterschool providers look at
their own skills and what they bring to the tabiel avhat they bring to programs and how they
can tie in some academics with that. We actuallyehan organization here called “Get On
Base” that took those books and did a training wvath-of-school time providers here in
Brockton. And they each went away with one of thb®oks and were thrilled with it, and
they've come back since to kind of talk about sahéhe things that they've used and tried, to
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share some things that have worked and haven’tedorkSo that's another way of doing the
training.

DALY: Maureen, thank you very much for mentionidgademic Content, Afterschool Style.

But it sounds much in line with what you had alreatétermined needed to be done. You

needed to boil down the standards. Standards iftareht age groups are included in the

handbook. You also determined that staff needetalide to reflect -- do self assessments and
figure out what their own professional developmeaeds are from where their starting points
are. And we can only know that for ourselveshink really that is the way forward.

JOHNSON: Thanks for all of this advice. Let me turn ta @onference call operator, Jessica,
to see if we have a question waiting for us.

FACILITATOR: Your first question comes from Regina Price frGoral Springs, Florida.

QUESTIONER: Yes, | would like to find out have you done thteeschool programs in middle
school? That is our term here in Florida is midsibdool, which is sixth grade, seventh and
eighth grade. Have you been successful with middleool programs? That's what I'm
concerned about. Because we don't have them hetehat's what we’re looking at doing
because we have children that we feel for safstyeis and with working parents --.

JOHNSON: Thank you, Regina.

FOWLER: 1| can respond to that. We do have two middleostprograms in Pasadena, and
they are both very successful. We started withgue, and then we were able to add a second
one. And | wanted to let the group know that alsd?asadena, we have two high school
programs, and we are one of the first in the dtaés been able to take advantage of that. And
it's quite amazing. And | think the differencestween the younger students participating in
afterschool and the middle and high school is évell of direction that the students themselves
put forth and what activities will be done.

| don’t have a lot of specifics about the kindspobgramming that go on in the
middle school. But I'm hoping that this caller lH I'll give you my contact information later --
hook up with me and I'll make sure that you havergthing that would be helpful to you in
planning.

But on the high school, | can say, for examplat gtudents want to learn things
about job interviews, about college applicationthe kinds of things that they believe are going
to help them as they go down the road. And thexy lieeen very, very involved in deciding what
kinds of program they’re going to be studying anthg to be learning. And | would understand
that the middle school had certainly more of thantthe younger kids. But a lot of emphasis on
science and homework assistance as well as alittteore sophisticated participation in league
sports and things of that nature. But | certaiwbuld be happy to share whatever information
we have with this caller.

DALY: Lisa, as part of your project-based learning,ehamny of the students participated in
service learning? Because oftentimes, middle dcod high school students do participate in
that. They can get credit from their day schoakters for doing it. And that's also another
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nice way for them to experience the world of reatkvand what's involved in that.

FOWLER: | believe the high school has. | don’'t know eglotwo speak to the middle school. |

just want to be sure that whatever | say is aceuaat a little bit more comprehensive. But that
certainly is -- everything from computer skills défice skills -- a lot of that goes on at the high

school level.

JOHNSON: Let me pose another question for you. This guastion via e-mail from Lynn
Johnson in San Francisco. And she writes, “Whidtés role of the arts in encouraging and
supporting learning in afterschool? How can werionp the quality of all enrichment activities
to give students the best possible learning expesie’

MURRAY: | would respond to that that we’ve made a venyscmus decision in choosing some
of our partners to bring in some of the entitieBnockton that can bring arts to some of our
programs. So for example, we have the Fuller Qfafseum, we have a symphony and we have
brought those kinds of programs in because, agaging talking about a whole child. We don’t
want to just provide academic kind of programmimje want to have all kinds of opportunities
for them. So we've tried to provide a mixture bings that the students can participate in, and
those certainly include the arts because thaty®u know, for many kids, that's where they're
going to shine, too. So you want to bring someghimere they can not only enjoy themselves,
but feel like they’re having a lot of success.

JOHNSON: And build that crucial self-esteem.

FOWLER: | can just add one little comment to that, andt tis in Pasadena, some of the
providers for services such as the symphony haea tergeted specifically for that afterschool
block. While they're not going to provide fundiagd training for the in-school hours, they will

do it for afterschool, and that has been a wontieesource. And that's one of the ways that
we’'ve been able to enlarge that section of theeadtraining to the arts and to the cultural. It
would be by having those providers specificallygédrthe out-of-school hours with instruments,
with lessons, things of that nature.

DALY: And I'd just like to comment that as part of tmelti-day afterschool teaching institute
that we piloted at our conference in Atlanta in fo@by -- we were lucky enough to have
Carmen Diego Rivera from the East Harlem Afters¢Hoitiative join us and do a three-hour
project-based learning session on connecting afied and the arts through different mediums.
And it was called, “Who, Me? I'm No Artist” becaus lot of the teachers in afterschool just
feel like they don’t have expertise in an area, tnalefore they might shy away from it. And it
just kind of demystifying it and making it accedsilo the teachers so they in turn can make it
accessible to the kids.

JOHNSON: That's great. Operator, do we have another guresn the line?
FACILITATOR: Your next question comes from William Monoglerfrdittle Rock, Arkansas.
QUESTIONER: My question -- two questions -- Theresa, | wasaering if you could send me
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your or Claudia’s calendar schedule the first ceugflweeks of August?
DALY: Sure, I'd be happy to do that.

QUESTIONER: Okay. And then the second question is do anyoof have the name of a
person who would be available and also capablesifating a good, inspiring keynote address
on this topic to an audience of afterschool prosgdd some of their school district contacts as
well as possibly some of the administrators from sbhool district to inspire people about this
initiative?

JOHNSON: That's about great speakers -- | mean, we cdéytaen try and help with that for
individual communities through the Institute. Awiy-the-cuff thoughts?

DALY: Claudia Weisburd.

JOHNSON: That is the head of Foundations, Inc.

QUESTIONER: Thank you -- good.

JOHNSON: Let me see what other questions we have onrike li

FACILITATOR: Your next question comes from Jim Soltis fronrmidad, Colorado.

QUESTIONER: Thank you. Tell me how you deal with the mattedropout students that may
want to become involved.

JOHNSON: Kids who have already left school?
QUESTIONER: That have dropped out of school, correct.

DALY: In Philadelphia, they have what is called “TwhligPrograms”, which are afternoon
programs for kids who do not attend school durmgday, but are interested in continuing until
they complete their diploma requirements.

JOHNSON: Here at the Institute, we've been doing a lotwalrk, both on alternative high
school programs, programs that are designed td kads who have not succeeded in traditional
high school settings. And also we have a discaedegouth initiative that tries to help city
leaders who are struggling with questions of howdach young people who are no longer
connected to school or work or in many cases faanky community. Our most recent action kit
for municipal leaders -- many of you may know tivathave a series of action kits on key topics.
And the most recent action kit is on re-engagirsgainnected youth. You'll find that in a .pdf
version on the Institute website at www.nlc.orgfiye

It's a challenge. Probably -- | think it's faw say afterschool programs may not
be the first conduit for trying to re-engage youyrapple in school per se. But there is certainly a
lot of work and discussion going on in communitaesoss the country about how to reach that
population.
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FOWLER: Let me just add one quick sentence from Pasadéfizat we have -- we call them
the Academies. And they simply focus right awayskitis for young people going out into job
markets. It's amazing how young people who maytaké that well to traditional studies love
the idea of learning about the entertainment inglust service industry or the healthcare
providing industry or printing or things of thattnee, who can get the skills that they need with
a school-inside-of-a-school. So those can be kelpful also to re-engage youngsters who just
aren’t making it in the traditional sense.

JOHNSON: Thank you, Lisa. We have time for one more doaastind then I'm going to come
back to each of you on the panel and ask each wff¢roa closing thought about either a key
lesson you've learned or a key piece of advicecityrleaders on how they can make progress in
this area.

JOHNSON: Jessica, can we go to the next question?

FACILITATOR: Mr. Johnson, you have a follow up question froegiRa Price from Coral
Springs, Florida.

QUESTIONER: Yes, hi. Thank you so much for this informatiodnd Lisa, could you give me
the information of how to get in touch with you?

FOWLER: Yes, Il give it to you. 'l give you my e-mhi address. It is
Lfowler@cityofpasadena.net.

QUESTIONER: Okay, great, thank you so much.
FOWLER: | look forward to hearing from you.

JOHNSON: Thank you, Regina. So let’s go to closing thdaghnd particularly closing pieces
of advice for city leaders who want to make progieshis area. Would any of you like to jump
in first?

FOWLER: |don’t mind. First of all, | want to thank eydiody for listening. | hope that we've
been able to be helpful. I'm going to talk justefly about a bit of advice for both elected
officials and government staff. | think we haveaggproach our relationship with our colleagues
on the school side in a new light -- that reallg trarriers have to be taken down. And if | had
any advice for a municipal leader or elected adficl would say look to that school board or
look to that colleague that has the same kindroleayou do in the city as your new best friend.
Because there really is no reason that these aaaons and these entities cannot work together.
| have had the experience of being both a couneiinber and a school board member. And
during my tenure on either one of those groupgven had the privilege of having the kind of
relationship that | am encouraging now.

The opportunities are endless, not only the kinfigpartnerships we've been
talking about today, but it's just a better wayrtm a community. It's a better way to be
entwined with other decision makers. And it's best way to produce the most ideal climate for
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your community. And | would just encourage allotésl officials and appointed officials to
work closely together, to get to know each otheitry to put yourselves in their shoes. Try to
imagine what it's like to cope with the issues tthety have. | mean, city elected officials don’t
know what it feels like to work with out-of-contrptincipals and horrible budget restraints from
the state and teachers that are constantly lodkingew raises and for all the things that they
have to deal with. And just like school board mensldon’t know what it’s like to have to deal
with potholes or planning issues. But | think hiete can be a little bit of understanding and
trade-off between the roles of these different geyuhere can be just endless opportunities for
partnering and for working together to make a bettemmunity. And | would certainly
encourage, again, like | said, the tearing dowrarof barriers and looking at what marvelous
relationships can be created through that.

MURRAY: | guess in Brockton, we’'ve been very blessed wetvalked into a very nice, well-
established relationship between the schools aedcity that we both certainly felt and
understood the importance of working together teatx programming for students. And
historically, originally it started out as providirsafe places for children to be after school. But
we’'ve broadened our thinking, and | would encourthgelisteners to think about a broader view
of afterschool beyond the safe places, to think @k a place of opportunities to address the
needs of the whole child, that do include acaderagds.

And | would also say not to limit partnershipsndAl think the mayor and the city
leaders bring their presence and their backgroondpen a lot of doors for partners that can
come and bring their expertise on a short-termshass I've cited in our creation of the
standards. Or longer-term basis -- partners likaiai Achievement that already bring
established curriculum and programming that hasad golid base and brings some academics
into the programming. So | would say to use thoseleaders, and the mayor in particular, to
open the doors to bring additional partners thatdavelop a high quality program and sustain
that programming.

JOHNSON: Great advice -- there is really no substitute fioat kind of strong mayoral
leadership and leadership by other city officialfieresa, closing thoughts for folks?

DALY: Yes, thank you. | would like to thank you albtfor joining us today, and just to suggest
and ask that city leaders make every effort toteré@aching positions in afterschool that are
desirable and that offer the teachers leadershiportynities and opportunities for career
advancement. That is another great challengectavitk because it is still usually part time and
there is great turnover on the front line. So wended to address that and try to stabilize that
workforce.

JOHNSON: Great. I'm afraid there is so much more we cotalk about. | very much
appreciate each of you taking the time to be wihtaday -- Lisa Fowler from Pasadena,
Maureen Murray from Brockton, Massachusetts andddzeDaly from Foundations, Inc.

ALL: Thank you.

JOHNSON: | appreciate it so much.
Thank you all for joining us today. We look fomdato having you back for
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future audioconferences. If you have other questithat you did not have a chance to pose
today or if there are other ways the Institute tarBILC can be of help, you can send an e-mail
message to iyef@nlc.org. We'd be delighted to ffrean you.

Thanks again to the three of you. We look forwarfieing in touch.
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