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KYLE: Good afternoon or good morning, depending on fwdmare in the country you're
listening. My name is John Kyle from the Nationaague of Cities’ Institute for Youth,
Education, and Families. We're talking today va#veral speakers about:
* How to address the achievement gap that many pempleseeing in terms of how
children perform in schools;
e That White children tend to perform better thanih@tand African-American children;
and
* Why this happens, and what municipal officials atider community leaders can do to
address this gap and make all children performesstally.
We have two speakers with us right now. We havar@ Lewis, who is the
Director of Research at the Council of the Gredy Schools, and Linda Croushore, who is the
Executive Director of the Mon Valley Education Corta&im, which is a local education fund in
southwestern Pennsylvania outside of Pittsburdghteriin the call, City Councilmember Howard
Clement of Durham, North Carolina will join us.
Sharon, let me start with you. When you heartdne “achievement gap” or hear
me trying to define it, what do you think an acl@ment gap is? Can you give a couple
sentences of what it is and how you see it?

LEWIS: That's a real good question, John, because uptsslefine the term, people can
think different things. | know we’ve asked our niters questions about achievement gap, and
some of them first think about the difference betwea school district’'s score and a state score
on various assessments.

Typically what people mean though is the achievengap between students of
different racial or ethnic groups as well as off@#nt socio-economic classes. In most urban
schools that would be between Whites and non-Wiaites between those who are advantaged
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and those who are less advantaged. | don’t thiakshould forget about the socio-economic
differences because that’s really what we're talkabout. They just manifest themselves in
different ways.

KYLE: Linda, how do you define achievement gap and whatyou add or take issue
with in terms of what I've said or Sharon said af

CROUSHOREMWEell, | think Sharon is absolutely on target, amel need to remember both of
those issues. | would add to it that the achievergap is probably grounded in an “opportunity
to learn” concept that we have to be extremely awaft Some of our kids need different
resources to be successful in school, whetherint iegard to the kind of classroom, the kind of
support system, the kind of materials that are .usdtle are not always sensitive to the
opportunities we create for all of our kids to ersthem a high quality education and the ability
to be successful. So | totally agree with Sharoterms of both the ethnicity issue as well as the
socio-economic issue being considered and how dosdoools and our communities come
forward to present the highest opportunity forcildren.

LEWIS: The “opportunity to learn” issue is critical. Oarganization is located in D.C.
where politicians don’t like for us to use the terit's not a term they like for us to use. The
issue is opportunity to learn. It's opportunity learn both inside and outside the classroom.
We've done research that shows -- and again, lkspbaut urban kids — that urban kids start
school behind. We know that. You can look at@# reports, and they clearly say to you that
the amount of money that suburban families spenddutation-like activities for their children
exceeds that of urban kids. So our urban kidssteing off behind. That's why what Linda
said is so important. We need to make sure thaiwéhings in place in the school day for them
to catch up. But | didn't say remediation. | sarteleration of the program, not remediation.
And that’s the wrong thing that we did in the past.

CROUSHOREI think also, John, something important to payrdtte to is that you often hear
the word “equity” tossed around. If all of our déunts had the same resources behind them, we
would be fine. But | would suggest to you that feany of our children, it is not even an issue
of equity as much as it is of adequacy. What vadlyeneed to do is look at the standards we
want to achieve. By obligating ourselves to acimguhose standards for all kids, we have to
figure out what resources are necessary and agsiréhey’re in place for our children.

LEWIS: We like to say that equity and equality are na slhme. Equity does not mean
equal.

CROUSHOREYou got it.

LEWIS: Many people want to say that, but it does not nesaral.

KYLE: At this point, I'd like to also welcome Howard @ient, member of the City
Council in Durham, North Carolina.

I'd like you to talk about who the “we” is when walk about who's going to
address this and “what we ought to do.” So in Men Valley area in southwestern
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Pennsylvania, who is the “we?” Automatically, weefyoing to assume school districts. Tell me
about that, but also tell me who else is in the."we

CROUSHOREI] think that's a very, very critical question, aadjuestion that has truly had new
language to describe it these days, John. Histbrichere was a good assumption that people
would live, grow up, work, pray, learn, and diethreir own town. So the “we” was a certain
group of people. Today, that is very differentdngge of the demographics and the expectations
that our economy brings on our citizenry.

At the Mon Valley Education Consortium, we haveuggled with just who is
community, who is the “we?” We've tried to say ttteverybody who lives, learns, works,
worships, or plays in a place is part of the “weé.5ay that because the “we” is far beyond the
walls of the school. If we are really going toldua public will that demands high expectations,
we have to determine all of the players that caldhkhbat will. It is not just for schools. It isot
just the mayor. And if there is a true expectafimman improved economy, it means that all of
our citizens must be ready to take on that changet@ do their part in assuring that those young
people that are growing up in that system and grgwp in that place have those skills in place.
So our “we” is very broad-based. We think thatrggae has both an obligation to that
community to improve it and also a right to expegtellence from it. It is that interesting
balance of how one gets from here to there thagtruggle with.

KYLE: Can you identify one of your “we’s,” other thansehool system? We’ll come
back and talk about it more later.

CROUSHORE-For instance, the police in a community are altiplayers in providing the
safety, both inside schools, and in the communityaege. The common language and the
common expectations and the common inspirations wWea can bring between the police
department and the home and the schools and theipality is a critical “we.”

KYLE: And you’re going to tell me more about this lat&ut in a yes or no fashion, do
you believe the police can have an effect on reduthie achievement gap?

CROUSHOREADbsolutely.

CLEMENT: | want to expand on the “we” portion. Here in Bam, North Carolina, where
I've been a member of the City Council for someejmve found that the public housing
community is a part of that “we” because where dbhievement gap is most noticeable is in
public housing. We have been able to work outra@aents with our local public housing
officials, North Carolina Central University, as lwas the Durham Public Education Network
for a triumvirate arrangement working with the desits in public housing -- the mothers, the
guardians, as well as the children. It's highlyportant for all of us to become involved in
raising achievement. | also want to hasten to #ddd we’re not talking about lowering
expectations. We're talking about raising expeatest so that the whole system prospers, and no
one is settling for the least common denominatat,rhising the denominator for all students.
This is a community-wide effort. It's not an edtion effort. It's a community-wide effort.

KYLE: Sharon, in your organization, you're representarger cities -- school systems in
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particular, both the superintendents and the schoalrd members. Can you give some
reflection on the “we” that they're trying to useterms of addressing achievement gap issues?

LEWIS: Sure, John. | first want to comment on somethiva the councilman just said
about not lowering standards. When | talked alo@tdefinition of achievement gap, | should
say that the research that we do on urban schetiats and closing the gap uses a twofold
definition. The school district must first demamase it is improving student achievement for all
children while also closing the gap, as | talkedwtbbetween socio-economic class and racial
and ethnic groups. So they have to do both. Hbtsgood enough just to close the gap if student
achievement is not going up for all kids. Whiclalhe means that they have to put a lot of
additional things in place to ensure that this lessp

| guess when Linda said that the police are a glatihe “we,” | think the “we”
that we have has components of it that are neges$karthe police. They're necessary, but
they're not sufficient. For instance, if you cleap the gangs and the crime in communities, |
think that is necessary, but it's not sufficiefy sufficient, | mean you have to change the way
you teach. You have to change curriculum anducstin. Historically, some of the Head Start
programs are wonderful programs, John, for teackidg how to brush their teeth and about
dental hygiene and cleanliness. But unless theg Bame attention to teaching young kids how
to read, they're not going to learn how to reaad tlI$& dental hygiene piece and the cleanliness
are necessary, but they are not sufficient.

One of the things that communities need to dalose who are cleaning up the
communities and making them stronger, better pJa®svell as working on the academic piece,
is to make sure that their afterschool and the#sginool programs are aligned with the district’s
and the state’s standards. Heretofore, we hademé this. The College Board has done some
research around closing the achievement gap, andviiorked with some California districts.
They looked at the Asian community, and they fotivat when you look at an Asian community
and you compare that with a traditional African-Aman or Latino community, that Asian
community had more education- or academic-typectiviies for children than the African-
American and Latino. We had recreational actisitier children. They had more libraries.
They had more tutoring. They had more mentorseyTiad more things that were focused on
education, where the other communities had thingswere more focused on recreation.

KYLE: One of the things | would like to get into a &ttbit is to extend this “adequate or
helpful, but not sufficient” notion. And | thinki's interesting that you talked about the
importance of the schools amongst you. You talidedut the public housing is an important
partner. You talked about the police being an irtgrd partner in there. | want to come back to
Howard. He’s an elected official from his commuynitAnd think about what roles municipal
government in general can be playing to help totriteechallenge that Sharon is pointing out of
“adequate, but not sufficient.” What can city gowaent do to be part of this?

CLEMENT: We have an integral role to play in this educatloprocess because we are
training citizens -- young people -- to be futueaders. So there is no question that the cities
must play a role in public education in order teuas that the process will produce the kinds of
leaders of tomorrow that we need to set us on #tle fhat we need to go as progressive cities.
What we in Durham have done is to assume a leagersle in bringing communities together.
Being elected officials that were somewhat ordaimgdhe people to govern gives us at least the
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bully pulpit that we think is necessary to talk mabpublic education and how it impacts on the
total community. For better or for worse, therengsquestion that public education impacts on
the total community. In addition to bringing iretipolice as part of this process, there are also
the recreational facilities. There are also th#hfaased communities. All of these components
we elected officials can touch upon by bringingnthiegether in a forum. And that's what we
did back in February 2001 here in Durham. Theassp was terrific. It's just getting us to
decide this is the role that we want to play anclgead and play it.

CROUSHOREHoward, | think that's absolutely excellent. I'snre as a board member of the
local education fund in Durham, you've seen theugabf the local education fund’s role in
helping that happen. As a local education funéaar myself, | think you're absolutely right.
What we’'re talking about here really is setting thiee for a lot more rigor on all fronts from all
the participants. No one alone in a community scl@ol or a mayor or anyone by themselves
can really bring about that energy and that highmm@ment to high standards for all of our kids.
But, when we get everybody in the same room, wenbegunderstand each other’s acronyms,
we begin to break down the walls and barriers segiarate us, and we begin to be able to come
together and really push for the excellence thar&@hwas talking about.

CLEMENT: Exactly.

LEWIS: Let me give you another example. Everyone is awhat the Chicago Public
Schools had a lot of attention because they haflrstenajor summer school program for trying
to eliminate social promotion. What they found waat there was a group of kids -- a couple
thousand -- that would not be successful in cormgdhe grade. So, they would go to summer
school and then they would be passed on. Themékeyear they would not be successful and
they would have to go to summer school again. Amdou saw these same kids needing the
summer school experience.

What did they find out? They found out that mamnyhese kids were from foster
homes. They found that many of these kids neetlesbes. So you got back to some of the
social support that was needed to help the schBot. until they continued to research and say,
“okay, what's wrong? What's in common? What desth kids have in common?” Many of
them were moving five and six times throughoutyear and changing schools. So they needed
conversation around that. So it was just amaziagwhen you really want to make a difference,
John, you can make a difference. The communityncake the difference.

KYLE: Once you get past the “I'm not sure if this is business or not” -- and we talked
about the partnerships and the reasons for somécipainofficials to be involved, that we all
depend on all of these kids. And once you get ffesinotion that there is a whole variety of
things that can be used as part of the partnershifiee glasses, the safety, the things that are
important but aren’t necessarily the ones that gétl you all the way to your goal. What are you
seeing, either in Durham or in southwestern Penasyh or in any of your 50 or so member
cities, Sharon, what are you seeing as really tapimexamples of what you would like to see
more cities do to address the achievement gap? t Whasome examples, either by name or
generically, that you would like to see happen namé more? Linda, what’'s going on? You've
got a dozen or so communities that you're workinthw the Mon Valley area. What examples
do you think really help you work on the achievetrgap in southwestern Pennsylvania?
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CROUSHOREWVEell, I think there are several. And some of thasclude the following. By
doing some of the things John and Sharon havedsirgl@ntified, what can emerge are groups
that perhaps heretofore haven’t been in this psocdset’'s take churches, for instance. Our
schools are never going to be able to find all he# tollars to assure all of the afterschool
programming and summer programming that’s probabbessary. But if there is a relationship
built with other institutions in the community, sermof the human service organizations -- the
YMCAs and the YWCAs, and as Sharon suggested, daal t$tarts.

If they understand that there is a seamless appbytto all recognize the
standards that we are trying to achieve. If prognéng is created that allows opportunity for all
children, all of which is clearly tied to the sastandards that we are trying to achieve. Then,
we can have many community partners working at ycody outstanding afterschool
opportunities in neighborhoods where kids don’tchee be bussed or moved around. Schools
may not be the right host for some of those aativit But these activities can still have the rigor
and high quality of closing the achievement gaphesr true commitment, rather than just a
social opportunity. We can see that happen. lldveuggest that just looking at how to give
kids a chance to have the tutoring they need, Hasupport systems they need, have the rigor
of their educational programming enhanced by pestne the community is an excellent
outcome of the relationship building that Howard Baggested cities and municipalities can do.

KYLE: You mentioned, Sharon, in Chicago the summer dclpoogram aimed at
reducing social promotions. Can you enumerate @hgr cities that you're aware of, the
particular practices that they have put in plagg tfou think have the potential or have already
achieved reductions in achievement gap?

LEWIS: We are in the process of conducting some resehstls been going on for the
past year and a half. And we hope to be finalizifigr early May. We've identified three urban
school districts that are improving student achieset at a faster rate than the state average as
well as closing the achievement gap. That wascdateria -- you had to move faster than the
state, because if we start off behind and we dordve faster than, then we’ll always stay
behind. You have to go faster than the state, yandhave to close the gaps. [To read the
Council of Great City Schools’ report, “Foundatidios Success: Case Studies of How Urban
School Systems Improve Student Achievement,” rel@asn September 2002, go to:
http://www.cgcs.org/reports/Foundations.html

We found a small handful of school districts thedt those criteria. We’ve been
conducting case studies in three of those district€harlotte-Mecklenburg, North Carolina;
Sacramento, California; and Houston, Texas. Wetadhto see if they were doing some of the
same things, and we did find some commonalities.

The one that | want to point out is the high stadd. They all had high
standards, and they all were driven by data. VW go to Charlotte-Mecklenburg, the
Superintendent talks about the number of kids &e fand reduced-price lunch who take
Geometry -- not Algebra, but Geometry -- and hoat tiumber has increased over the years. It
is one of the goals of his school district, whickans that he has to change the way you teach
Mathematics in elementary school in order to gefrttio take Geometry. He talks about how he
tried to increase the number of African-Americadskiaking AP [Advanced Placement] courses
and how he was getting resistance for it from é&chers. Over time, that number wasn't rising
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the way he wanted it to. And he realized thattdechers -- I'm a former high school math
teacher, so | can say this -- were never goinghémge. They were too rigid. They only wanted
to teach the best. And so eventually he said, thage kids in the classes. Don’t go by teacher
judgment. Just put them in the classes. Charigéiid then, of course, he supported that with
massive professional development, etc.

Gradually, the numbers have been increasing, nigt the number enrolled, but
the number successfully completing the coursesauseit's not good enough just to measure
how many are enrolled. You have to look at how ynare successfully completing, because
teachers will be real pleased with failing a bun€lkids and blaming the kids. So you have to
do both -- both high standards, driven by data,raaking sure that all kids can learn.

CROUSHOREWEe've also had our school districts reaching dowo our Head Starts and early
childhood centers to share information about thei@uum and about standards with preschool
initiatives so that the work can begin much earlie?where schools can’t have their own
preschool programs or whatever, they can take aagarof their community partners to make
sure that the whole process starts two or threesygainger.

Our own organization has a huge community literagyative that is putting
parent literacy guides in the hands of every moitter leaves the hospital with clearly defined,
real activities that can be done with babies fréw@ tnoment of birth until age eight. So this
accumulation of repeated activities will prepargskio start school on a much more level playing
field. For example, getting books and building leolibraries for the many kids who don’t have
them. We have a partnership with the food banldl -of our food banks have accepted literacy
as the fifth food group. Every month when evergtpasupplies its families with food, they are
putting books into the homes of kids. Where wael fiamilies in which parents have literacy
challenges themselves, we are connecting thentetadly programming so that their own skills
can be strengthened, and they can feel more caabfertabout their relationship to formal
education.

KYLE: Howard, in your experience in Durham are there¢i@dar examples of practices
that your school district or your community or yaglleagues in other local education funds
elsewhere in the country that you think are paldidy useful or successful in addressing
achievement gap issues?

CLEMENT: We know that the earlier you start addressing dbbhievement gap, almost
beginning with the cradle, is very important. Besmathe achievement gap begins long before
these kids go into schools. I'm just delighteckimw that other communities are working this
Operation Breakthrough -- Head Start as it mayabeled. Because you must begin at the very
earliest ages.

The former Governor of North Carolina, Jim Hungshlabeled himself “The
Education Governor” and was a good governor in semf addressing the concerns of
youngsters, beginning at a very early age. Thatmgte has carried over into the local municipal
governments as how to address the problems of edaca

I'm interested in the concept of equity, becaugeitg and equality are not
necessarily the same. 1 like to address equityalree to be equal may not be what we want.
We want equity. We want all students to be affdrttee equitable opportunities to grow and to
prosper. And what may be equal to one may notdoel @nough for someone else. But equity,
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as someone has said, will level the playing fieltstarts early on -- Operation Breakthrough,
Head Start, and other childhood programs. If we get into the public housing communities
across this great country and through these matgssand local governments, to inform parents
-- usually single parent mothers -- as to the irtggare of getting their children a head start and a
heads-up in the educational process. That shoalda lcommitment for all cities, for all
educational organizations to address this problebalancing the achievement gap.

The achievement gap in Durham has been narrowgdyd still have a long way
to go. The fact that we have superintendents aaidls of education that are committed to
narrowing the achievement gap is the head state Qe get the total community committed to
this process, then success will be the result.

KYLE: I'd like to also ask my guests to be ready to giwar best advice to a mayor or a
city councilmember or your best advice to a schoohrd member or a superintendent on
addressing the achievement gap. And also to lé&naos about your favorite website or other
kind of resource that our audience might like towrabout. My next question has to do
with business and corporate collaborations withost$r Do you think that achievement gap
issues, improvement in elementary reading and raaththings like this have been helped by
any kinds of particular partnerships or relatiopshwith business or the corporate sector? Have
you seen any of that in Pennsylvania?

CROUSHOREADbsolutely.

KYLE: Have they been successful? Has anybody provedateesuccessful? What's
going on, do you think?

CROUSHORE! think that businesses have sometimes totallyetestimated the power that
they have to affect their own employees’ energyadothese issues. | think businesses have
begun to recognize that and know that their owaruemployee base is critical and dependent
on the success of the children of their currentlegges. So, we have found that they have been
more than interested to both talk to students tavaork with students. We have seen a growing
increase and a better relationship between theskafdobs available and the willingness of
students to think with employers about the oppatiesin manufacturing and others. There is a
growing and critical gap between the jobs out ttzre the kind of graduates that we are getting.
We are trying to be really clear and really spedaibout helping direct kids to jobs that can offer
them a nice quality of life and that can truly sothe supply and demand issue in the economy.
We are finding that our business partners want dmec forward. They want to support
opportunities to enhance kids’ literacy potential.

Just last week we had over 35 employers want yofmabuses to send kids to
Border's Bookstore to participate in a wonderfuttparship where kids were in touch with
authors, etc. They wanted to put their money enlitte to say, “I want all these kids to go home
with a book for their own home library,” and paior those things. So businesses want to pay
for good work that's being done. 1 think they'rery willing. | think part of the sadness is that
sometimes they have felt their money has gonehbftatok holes. So I think our crispness about
offering good opportunities makes our businesses sp to the table to say, “We want to be
players.”
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KYLE: Howard, are you seeing effective relationshipshvatisinesses and corporations
in Durham?

CLEMENT: No question.
KYLE: Can you give us an example of something you'reigmaf?

CLEMENT: The Greater Durham Chamber of Commerce, which reotlee entire Durham
County, has an active education initiative progreambring in the corporate communities
throughout the Durham area to address the problemeducation, and specifically the
achievement gap. In fact, tomorrow afternoon,Rieham Chamber of Commerce’s Education
Committee will be meeting. I'm certain this corg@iace call will be a part of the discussion as to
how Durham is addressing the problem of educahoough its business community.

| would like to support what the previous speakgst said. When these
businesses find that their environment, their caliuill be predicated on what happens in public
education, those businesses will become more aré muolved in the educational process.
That's what we in the leadership role just hav&dep before them, that their future depends on
a sound, educated constituency. And it's workiagehand there.

LEWIS: | want to add one thing very quickly to that abbusinesses -- | would encourage
businesses to run for the Board of Education.

KYLE: Sharon, you’ve got lots of school board membetssaiool superintendents with
whom you have relationships through your organiratiHow do you think that your members
will best be able to work with and invite municipafficials in to help affect change and
curriculum and instruction? Where do you see goaxdinerships or what do you see as a good
lead-in for a mayor or councilmember? How can tgeta superintendent or a school board
official who hasn't really been trying to work witheir municipal officials? Can you give some
examples of where some good partnerships are aatimilght be some hallmarks of why those
were good, how those got started?

LEWIS: | probably couldn’t tell you a lot about where gopartnerships are. | just don'’t
have that on my screen at this point. But thattsta say that | don’t understand the importance
of it.

KYLE: As | know, you are a former school administratoungelf.
LEWIS: Yes, | am.
KYLE: What would you have liked to see from a municipfficial in terms of affecting

change in curriculum and instruction?

LEWIS: Well, | was in Detroit Public Schools for 30 year§he Chamber of Commerce
worked extremely closely with the school districthey had an education sub-committee and
worked very closely. What I think they can briregsichool districts is the friendly critic. They
can constantly raise the right questions. | thaskschool people, we get a little inbred and we
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get accustomed to talking to ourselves and makimg $ame excuses. If you get a
businessperson, a community person, a ministeanactive parent to come in and start asking
us questions that we may not have thought of, atisus to be open and receptive to that
conversation and not always be defensive. We hdwag way to go. We are not perfect. We
need all the help that we can get.

CROUSHORESharon, | think that’s a really good point. | thithat when John indicated that
one of the things he was going to ask us is wheasame of those key issues, | really believe that
it is the inclusiveness that gives us the best ohatwWhen we convene people to talk about these
issues, we need to be as diverse as possible.aWteirvite our best friends. We need to invite
those who have different ideas because being ableome together to talk in a common
language and develop that common agenda is whaésmidle community strong. It's when
everybody is separated into their own little pigeales that we really get into trouble. We have
to recognize that some of those conversations maya easy, but they must get on the table,
and we must perhaps raise difficult questions leefee can move on. When we ignore the
guestions, we obviously don't get to the right aeswy

LEWIS: Right. | think that you mentioned that some foathwhs or business leaders
might have thought they were pouring money dowglbleles. And | think in many cases they
were. You don't start new programs or new initi@d without research based on corroborating
work someplace else. If it's something new andsdus have the research base, that can be fine
too, but have a strong evaluation component. Dexpiect it to work miracles the first year. But

if it hasn’t worked in three to five years, it'sre to get rid of it.

KYLE: We've talked about including the housing officiaM/e’ve talked about including
police officials. In fact, one of the groups mastincerned with children in municipal
governments are parks and recreation officials. veHgou seen any concrete examples of
recreation programs carrying out practices thatldvpuomote achievement by all kids and help
to reduce achievement gaps?

CLEMENT: Here in Durham we have launched several afterdghmgrams. Studies have
shown that many of the antisocial activities peigtet by young people occur after school and
before the parents come home. We here in Durhare lunched an afterschool program
throughout our school system where various comrasivorking in conjunction with the
schools to keep children busy put all of the paaksl other gym-toriums and other school
facilities in use. Of course, keeping childrenypgan also mean helping them learn, helping
them achieve. While there’s no “one size fits aétegory, the concept of keeping children
busy, involved in productive, affirmative activienill certainly be a deterrent to antisocial
behavior. In this we join with schools, with thentmunities in promoting this concept. And |
find it is working.

CROUSHOREThe one other thing | would add to that, Howaha@t t think is really important

is that somehow we have come to a decision, sadiygh, that learning can’t be fun, and fun
can't include learning. So we have seen thisddivoetween recreation programs and education
programs. One of the things that we have to get ekear is that learning can be very exciting
and that recreational programs can be very edutdtioNe have to begin to really develop that
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marriage. | think that's what you're suggestinghink we have to keep that clear.

KYLE: It sounds like one of the things you’re sayingthboere and very early in the call
when Sharon was talking about “helpful, but nofiisigt” -- how does this play into what are
referred to as “developmental assets of youth?”abpof the programs that you’re familiar with
consciously make an effort to use the assets medbke Search Institutehftp://www.search-
institute.org/assefsor any of the other community youth developmapproaches? Do they
make conscious efforts to do that? Or, are they kif falling into it because of the kinds of
conversations we’ve been having today, recognighag it's not sufficient to work only on an
educational piece or only on a safety piece?

CLEMENT: It is important to encourage growing physicallyvesl as socially. | don’t think
we have a concrete program as such, but we anmegfadito it. It just happens. You get the right
people involved -- when | say the right people, dam people who are committed to young
people and to their growth and to their developmernbu fall into these kinds of patterns and
concepts. And out of that comes a program.

KYLE: | think maybe one of the things that the listeisethinking about, and might be
food for further thought, is the fact that a numbércommunities have undertaken studies of
their communities using an assets model. Whicthefassets developed by the Search Institute
do we have plenty of? Which don’t we have enouigh bthink the interesting thing -- at least
food for thoughts -- is has anybody taken thosetassult studies and put that against school
achievement studies? And looked at two differestlp of data to try and say, “These are the
things we need to do for our kids in our communiyid run things differently because we’ve
looked at assets that are lacking as well as gapshievement.

CROUSHORE:That's how many of the programs in the Mon Vallegve been created, by
comparing diverse data. Usually we find that comities look at their data, schools look at
their data, and other people look at their datehaWWve really need is to pool that data and begin
to recognize how it overlaps, how it fosters oppity. That has been the critical feature of the
work of our local education fund.

KYLE: | want to thank each of you for participating tgda’m going ask you each to
make some concluding remarks and offer your bestepof advice for a municipal official or for
a school official. If you've got some resourcettigau think our listeners would like to know
about, plug it at that point.

We have a lot of information available at NLCsstitute of Youth, Education,
and Families’ website, which igtp://www.nlc.org/iyef

CROUSHORE3John, thank you for the opportunity to be partto$ tconference. Sharon and

Howard, thank you. You were wonderful. My bitadvice to communities is to please be as
broad as you can in your invitation to those wha jou to think about these hard questions on
behalf of the future of your economics in your coomity as it relates to the development of
your young people. Don’t be afraid to invite theople that you know are critics, because it is
important to begin to understand why people fegjatigely and begin to develop a common
language and vision for all of you. | encourage yben to proceed from that vision that's
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developed, to act on it and do what's most impartanyour community and your children.

LEWIS: I would like to echo Linda. Thank you for invinme to participate in this
conference call. The Council of the Great City @itk is an organization that works with large
urban school districts. | would like to give ouebsite:http://www.cgcs.org/ You'll find all
sorts of reports there as well as a bunch of ottiermation.

The one thing that's beginning to weigh heavy o is1elected school boards.
So, the advice | would give to communities is takenaure you get a good elected school board.
| am very afraid of the route that we seem to haegaow. | think that's very critical. If | were
talking to superintendents or school board membexsuld say that one of the most important
features to improving student achievement and mpshe gap would be the professional
development programs. Professional developmergranas are not events. They are ongoing
activities, and they need to focus and be direte@rds the district’'s standards.

CLEMENT: Thank you so much for this opportunity, John, dndertainly welcome the
privilege to discuss matters of common concern withfellow participants.

The whole education process is very important,issdoo important to just leave
to educators. The whole community must becomelwed) and | would hope that as a result of
this and related endeavors, we can bring aboutnammity consensus as to how important
public education is for the well being of the tatammunity. So | salute the National League of
Cities for this effort, and | certainly hope thepoptunity will increase for more and more
municipal officials to participate in these endaavo

KYLE: We appreciate everything from all of you todayhisTlis John Kyle at the National
League of Cities’ Institute for Youth, EducatiomdaFamilies signing off.
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