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KYLE: Welcome. My name is John Kyle with the Nationahfue of Cities’ Institute for
Youth, Education, and Families. Today, we're gdimdpe talking about afterschool programs --
quality, policy, and a variety of other implicatowf high-quality afterschool programs. This
particular call is made possible with support fritrta Wallace Reader’s Digest Funds. We thank
them very much for their assistance.

Today, the guests are Jean Grossman of PubliatBriWentures in Philadelphia,
who conducted a study on extended service schatsl, Karen Pittman, who is based here in
Washington, with the Forum for Youth Investment.

As | said, our topic today is about extended sergchools. Over time, a lot of
communities have realized that afterschool progragip kids grow up stronger and be more
productive citizens, as well as help parents bpamsible. In 1997, the Wallace funds launched
what they referred to as the Extended Service Scimittative in response to this growing
interest. The Funds supported the creation of fi@rsehool programs in 20 different
communities around the country. Each communityptethone or more of four models -- the
Beacons model, the Bridges to Success model, thex@mity Schools model, or the model used
by West Philadelphia Improvement Corporation. Ehesodels promote academic and non-
academic development of young people.

Jean Grossman and Public/Private Ventures have tesponsible for studying
what this has meant over the past five years aud rexently released findings. We’re proud to
bring her to you today to help discuss some ofdHfeslings. Can you add a little bit more,
Jean, to what you've been doing and what this BE&f@tive is about?

GROSSMAN:Sure. We started looking at ESS in about 199’ hatWe wanted to do was track
how these 60 schools around the country were gettmthe ground, who they were attracting,
how they were doing that, what kind of effects tlhesre having, and how much it cost. We
spent four or five years doing that. | think welearned a lot of really valuable lessons.

KYLE: Karen, what perspective are you bringing to usy@d Jean is talking about the
study of these particular sites. Can you talltke Ibit about your perspectives?
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PITTMAN: The basic work that the Forum does is to try tmlde research, policy, and
practice around the range of issues that help sugpuoth development. So, the perspective that
we’re bringing to this is we have spent time over past three years out in cities, and some at
the state level, as municipal leaders, foundatibhgied Ways, and community organizations
have been trying to respond to this call for a motentional creation of an infrastructure around
what we do in the out-of-school hours. We havdlydseen trying to do our best to bring what
we know from research into these conversations potity makers and practitioners.

KYLE: Let’s begin to talk about some of the things it study found, Jean. Quality
seems to be one of the things that you've founer@sting information about. Can you begin to
talk a little bit about that?

GROSSMAN!I think one of the points that comes out of thisdy is that any afterschool
program -- no matter what its topic is, as longtasdeliberate in high quality ways, which I'll
get to in a second -- can really have a lot of beiad effects on the lives of kids. One of theyke
indicators of quality is that it's multi-dimensidn#hat there are a variety of different activities
They might be around the same thing. They mighadoeind different things because different
kids are attracted to different types of activitiehere’s a variety of ways of interacting within
different activities. Quality programs have stdfat really engage -- actively engage -- the
children and help them to discover things for theles. And they provide very warm, yet
challenging, environments for the kids to grow in.

KYLE: Can you talk a little bit more about the varietyaotivities? We talked about non-
academic as well as academic. Can you be arfiitie specific about the kinds of things you've
seen in these programs and what you're recommermdimghat the findings suggest are the best
ones to include?

GROSSMAN:The basic finding is that you need a little bitath. You need the academic and
non-academic. There is homework help. Some adadgontion is the mainstay of all these
programs because parents want it, teachers wachibols want it. And the truth is, actually, the
kids even want it. Some of the times, the kidsreeevous about getting their homework done.
While they want to do their fun things, they alsanwto get their homework done.

But on the other hand, if that's all you do, thkare are some kids you'll never
attract because some kids don’t want to do themdwork. And even the kids who want to do
their homework don’'t want to be stuck in a borirggram all the time. They may want to do
their homework, and then do this really fun enrielminprogram or maybe sports or practice
singing or their music or something like that. Bayas programs that had a variety of activities
that really both drew the widest range of kids amde able to hold onto them.

KYLE: What does it look like when you walk into a pragrthat’s after school? Where
is it? What kind of facility is it in? The ondsatt you are describing as high-quality that you've
been looking at -- what do they look like?

GROSSMAN:They look like a lot of different things. But eft what will happen is that the bell
rings and a million children empty into the halisthese are all school-based programs. And
after maybe 15 minutes of people getting their Isoakd some kids leaving, a bunch of kids
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often end up in the cafeteria, the library, or sdmgeroom. There is usually a sorting process --
there are snacks and down time and check-in. nmeggaces, everybody does their homework
first thing. Other places, some groups go offacadtivities first, and they’ll do their homework
later on. There is a sorting that goes on. Benmtiere’s usually something between a half-hour
and an hour of homework help, or just time for thensit and do their homework. It's quieter.
If you don’t have homework, maybe you're playingrgss, or you're in some corner talking to a
staff member.

Then, maybe after about an hour or half-hour @it,ttyou then transition to
another activity. And depending on the place, neaytu’ll do two other things. Maybe you'll
do one other thing. Maybe you’ll stay to five, rhayto six. But somewhere between three and
six is filled up with between two and three diffetéypes of activities.

Programs do differ on what their purpose is. Sewoald say it would be a five-
day or four-day a week program; kids sign up, arel’'te expected to show up all the time.
Other programs run quite differently where therbe@mework help, and there is karate on
Monday and Wednesday and choir on Tuesday and dé&yrand you can sign up for whatever
you want.

PITTMAN: You've asked a wonderful question -- what doesodk like? And, it's an
important question. We have to be careful that pieure that's now emerging of what
afterschool looks like doesn’t solidify in a wayathmakes it difficult for us to serve all young
people. And by all young people, | mean young pe@x to 18. In various communities
having this based in a school may or may not beb#® solution. So, the overall picture that
Jean painted could happen if people come out oétheol when the bell rings, and get on the
bus or grab their lunchboxes and walk to a faitbeldainstitution, a YMCA, a library, or a
community recreation center. That same thing cbalgpen in lots of different settings.

The other thing that we have to suggest is thatyfmunger children -- for
elementary school children -- it's often easier itoto happen in the same setting every day
because that helps parents come get their childBan, by the time we get to middle and high
school, students can move around more on their arengoing to use the school bus system or
public transportation, and may go to a differemtcgl each day. They may decide that they want
to go to the library to get their homework done #@meh pick up a program that’'s running at the
library. They may want to go to the YMCA and doirswming and recreation on Tuesday. So
this can look different. What we know from geneatal’/elopmental studies, from programs that
young people want to attend, and certainly fromyikeng people themselves is that by the time
they get to middle or high school, things that lapp the same place in the same way every
day are not really what they want.

GROSSMAN:I definitely second that with Karen. The descéaptl was telling you was much
more of the elementary school-based program. Areh &SS found that older kids need
different types of things to choose from. And aayor or policy maker, you want to make
sure that your community has a variety of progrémas kids can transition through as they grow
up. You might start off in your elementary schaath a three, four, five day a week program.
But then as you get older, we want children’s hmmto expand. They'll do sports. They'll go
to their church choir. They go to the library Bmmething, and you really want them to be able
to experience different settings, different ruldgferent adults. And as a policy maker, you
want to kind of pepper your community with a vayiet things.
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KYLE: | want to continue, Karen, a little bit furtherttvithe work you've been doing that
takes you to more communities than just the onesrevthe ESS Initiative is operating and into
these other settings where it looks different. nkha bit about the findings that Jean was talking
about in terms of quality and a good mix of acasdeand non-academic programming. The
statement you said was that it could look like ihatll these other places as well. Do you think
it is? Is that more of a challenge? A similarlgrge? Do you think that programs that are
faith-based, YMCA, home-based, etc. are strivingheet the kinds of quality standards that Jean
is bringing up?

PITTMAN: | think the basic answer is yes. Each of thesddkiof programs -- or each of the
settings that are trying to provide these kindswbports for young people -- have different
challenges. Some of the challenges that we ha# now in the schools, as the ESS study
points out, are really around space challenges.ileWe think that schools are a convenient
place to have these programs, if it's already arr@eowded school and there’'s a lot of
competition in the immediate hours after schooltfer gym, the library, the computer center,
etc., your new afterschool program may not gethal space that you think it deserves. Other
programs may struggle to find the gym to do theeaiion in or to find the athletic facility and
sign up for it.

On the other hand, programs that are not basadhools, depending on where
their funding is coming from, have to struggle @ldi bit less with the balance between the
pressure to provide or not to provide academic suppBut, | think we’re really getting to
universal agreement that it's very important tgphybung people succeed in school. Programs
that are not operating strictly on the school gasumay have a little less pressure to provide that
academic support in a way that looks like schadiey may get to define it a bit differently and
a bit more creatively.

But I think the main thing that we have learnednd | want to emphasize this --
is that the setting is not the defining characterief quality. What we know from the ESS
study; from the vast amount of research that Ddbdandell and her colleagues have done at
the University of Wisconsin [Center for EducatioRasearch], looking at an array of afterschool
programs, school and community-based, but for thetrpart, elementary school programs [Go
to the Center for Educational Researchh#p://www.wcer.wisc.edwr to learn more about
Deborah Vandell's research http://www.wcer.wisc.edu/childcare/bio.htnok call (608)263-
1902]; and what we know from the National Reseaf@buncil’s recent report called
“Community Programs to Promote Youth Developmerid [order a copy of the 432-page
report, go to:http://www.nap.edu/catalog/10022.htniTo read a copy free online, go to:
http://www.nap.edu/books/0309072751/htmllb read the 18-page executive summary, go to:
http://books.nap.edu/books/0309072751/html/1.htedgpop is that quality is really pretty
setting-neutral.

By the time we get into anvieonment that's a good, supportive learning
environment for young people, the characteristiahat environment are really pretty clear and
pretty consistent. They are providing supporsta&f. They are providing high expectations.
They are providing challenging and meaningful eigeres. First and foremost, they are
physically and psychologically safe environment3here is a range of things that these
environments are doing. And the good news is d@-thrs is backed up by the National Research
Council’s National Academy of Sciences’ report ot only do we know that these are the
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characteristics, but also that report tells us wiragrams look like when they’re good, and it
tells us what those characteristics look like wittnbad, when they can actually do harm. |
think that one of the key things you want to gaias in this quality conversation is that we
really can do harm by putting young people into paograms. Especially if we're thrusting
them into bad programs where they don’t get to vaté their feet, if they don't feel that it's
meeting their needs.

KYLE: You mentioned the challenge of space. Jean, asvigited those programs, is
that bearing itself out? 1| just want to probetiéeibit more on this challenge of space.

GROSSMAN:Yes, space is one that typically does get resalvedfew years. The first year or
SO, it is inevitably a big problem in schools. Trncipal is responsible for maintaining that
space and the more things get used, the more tieak.b And if they break, they break for the
in-school people kids as well as the afterschoopfgee So they sort of have to develop a trust
and a way of dealing with broken chairs, computansl, things like that. But inevitably what we
saw around the country was in about one or twosyehat works out. It also works out because
the school comes to see that this program reahlgliging them and getting their kids more ready
to learn during the school day, and the principatdmes much more willing to open up
classrooms, libraries, and computer labs.

KYLE: The challenge that I'm alluding to that you’ve bhago raise questions about in
peoples’ minds is cost. What is the cost to achine kind of quality you're talking about?
How are the programs able to do this, Jean? Cartalls about that in fixed dollar amounts?
Can you talk about where they got the dollars?

GROSSMAN:What we did, which is pretty unusual, is we triedreally cost out everything.
Not only the out-of-pocket costs and the cash ¢dmis we also put a dollar value on in-kind
costs. When we did that, we came out with an @eecmst of something like $15 per kid, per
day. And about 60% of that, on most sites, wakguiaup with cash, from grants that they had
raised from various places, we’ll talk about thatai second. And, 40% was in-kind. But we
thought it was very important to give people th#-blown number because there was a big
range. Some programs weren't very good at beimg tabdevelop other in-kind relationships,
where a YMCA wasn’t willing to give their staff mdxar for free to deliver a cost. Or maybe
they had to pay for space or for a janitor. Ineotplaces, the school just provided the janitar. S
we wanted to give the full-blown cost, and thendfaply give people an idea that about 40% of
this you will be able to raise by in-kind stuff.

Now because these were all school-based progrdmsschool and the school
district was a very, very important partner, boththe cash and definitely in the in-kind
contribution. Now, in that $15 per kid, per daytave have not included the cost of the space.
The other kinds of places that they turn to weheoyouth-serving organizations in the cities. It
was places like the YMCA or Boy Scouts and Girl @sowvho would come in and do services.
Or a museum that would come in and give somettong librarian would come in and do a
reading session. There were volunteers who cam@&ut the dollar amounts came from places
like the United Way, local foundations, and somiegie donors like businesses and community
leaders.
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KYLE: What are you seeing, Karen, about costs and hosethave been borne?

PITTMAN: | think that Jean’s average -- the $15 -- is whts of folks have come to as they
try to do these studies. And this is definitelly apt science, as we try to figure out what thst co
is. 1 don’t think we have as good a handle on whatcost is for high school students or middle
school students. Again, this is a cost that ré&fléoing the program in one place. You get some
economies of scale out of doing it in one place @fteh having larger numbers of young people
come in. What we know about programs for high sttudents is that they tend to get smaller
-- the number of young people in them -- becausg et more project-based, if it's the teen
theater or whatever. So we don’t have as goodhdléan that.

I'll say two things quickly about the challengeatiwe have on cost. One is this
in-kind versus dollar balance and the fact thatrevéalking about that range of $8 to $35 or so,
with $15 being the average, and we aren’'t everudicf space. So again in the calculations,
unless we’re assuming that every community orgaioizdhat wants to apply for those dollars is
not going to have to pay for space or is goingeg@ble to successfully negotiate for space, we're
building some biases into our averages so that whanicipal leaders say, “Okay, if the
research says the average is $15 and | really iwasg#rve more young people, how about if we
cut it down to $12 or $11.50?” We may be locking of the equation organizations that have to
pay for more of those services and are not abtedeide them.

We're also coming back to that quality issue. sine point, if programs have to
sacrifice either the kind of material resourcest tim@ke the program interesting or have to
sacrifice the staff quality, either by foregoingitiing or offering such a small amount of money
or covering such a small number of hours, thatwgégon't get the staff that we need in terms of
the quality of what they do when they’re with youpgople or how long they stay in the
program. And we know that turnover is really aibde issue. And it's very, very hard to get a
quality program going, no matter how exciting tlotiaties are if staff are turning over every
three or four months. Young people really reacthtt. So the concern that we have is that
while the research is emerging that says qualitynts) it's coming at a time when this
afterschool train is really pushing on the quanbtytton and it's saying, “We want to have
more.” As it becomes more popular and folks aggngp‘we want to have more of this,” when
we get into tight budget times, “more” means peshapgower dollar amount per young person
rather than pushing that dollar amount up every.ye80 one real question that may end up
being a key question for leadership is: are mualicipaders really ready to come to the table
with their public and private partners and talk atbionproving quality? Which means putting
the dollar amount per child up every year, as opgds having it slide down and pretending that
we’re getting efficiencies that really aren’t comin

GROSSMAN:One of the things that a lot of places did -- eittihey started out this way or they
tried to change to save money -- was to say, “vadlerschool, if we're just doing three to six
PM, five days a week, that's 15 hours. That's @-piane job. Maybe I'll hire this site person for
20 hours. That gives them a little bit of prepdim an hour a day -- that should be plenty. And
that way we can save money.” Well, it turned duattwhen places tried that, the quality just
wasn't there. One of the real findings of thisdstwas that the quality of the staff is what makes
a quality program. And that having a site directoschool director, or a project director who is
full-time had enormous quality implications becatlsere was continuity. People who are part-
time don'’t stay in the job very long. They haveniées to raise, and they’'re going to go and try
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to find a full-time job, and so they move on. Tdés a lot of transition in programs where they
try to cut costs by shaving on the staff. And asdf said, you want to attract high-quality staff,
because they really are the key to high-qualitygpams.

KYLE: Do you all have information from the findings aprh your experience in the
community of what the qualifications of a high-qtalstaff person are? And what kinds of
layers or levels of staff a high-quality functiogiprogram might have?

GROSSMAN:One of the things we did find was that they cameon many shapes, sizes, and
types. Teachers are not necessarily better tharigaxhers. The key was that it was someone
who is good at relating to kids. Often staff thaiked a lot like the kids you wanted to attract
was very important. But they were also not justwarm, fuzzy types, but they were warm and
fuzzy, but challenging too, and really pushed anetched the kids. And that's what made it an
interesting place to be.

PITTMAN: What some large programs -- like L.A.’s BEST, ®ample, in Los Angeles
[http://www.lasbest.ord/ and the Beacons in New York City
[http://www.nccic.org/ccpartnerships/profiles/beazbini -- are finding is that, as Jean said, a
mix of staff in the programs is useful: some teashesome non-teachers, some from the
community, others not from the community. Theicait piece, however, is that the real key is
ongoing training because even if we have the coatdr and a couple of key workers as full-
time people, whether this is a school program @ywhbo can traverse the school day, work with
the teachers, get to make those relationships hagoethat we can get that continuity of the
school day into out-of-school. You are going td ep with staff that is part-time.

If you've ever been at an afterschool conferemca state or in a city, you will
find that a bulk of that staff is really very youngrou’'ve attracted college students. You've
attracted people who are trying to figure out wieatlo next after graduating from high school or
after having worked in a couple of jobs. If we koat who the workforce is for afterschool
programs -- and if you're in a state like Calif@nwvhere, if the Schwarzenegger legislation
passes [On November 5, 2002, California voters quad2roposition 49, the After School
Education and Safety Program Act of 200&tp://www.afterschoolalliance.org/prop_49.¢fm
you're going to end up with a need perhaps for A%,8ew afterschool workers. And the
qguestion is where would they possibly come fromildthg an infrastructure for ongoing
training is critical. We can't just expect thegegrams to run an ad in the paper and somehow
magically attract the people who are going to htaeequalities that Jean talked about.

So the two elements that seem to be essentiehraéd from programs that have
been doing this for a while -- is definitely invaatmaking sure that you have a well-trained,
well-qualified coordinator. Do whatever it takesce you have a good one to keep that person
there for a while. Then, put in place training aagport networks that allow the rest of the staff
to come in full or part time to be able to get Haekup that they need to do their job. Make sure
that you've got ratios that allow for supervision.

GROSSMAN:Again, what we found was that people who come &dmo be afterschool or
youth development workers generally are people hideckids. They wouldn’t be taking this job
unless they liked children. So that was a verysant finding, that pretty much all the
providers were able to provide a really nice wasupportive environment. Where training
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really helped was realizing that the activity cobkl made so much richer when you allow the
kids to have some say over what the activity lodikezlor had some decision making, to realize
that the adult is really setting the social intéacparameters in that place.

One of the things we found -- and we’re not they @tudy to have found it -- is
that young college students, while they could bedgat attracting and being nice to the kids and
getting them engaged, often didn’t understand ttiay needed to set rules as to how the kids in
the activity interacted with each other, not justhvthem [the staff], and that the kids needed to
respect each other. And when the college studelnnteer didn’t stop some kind of negative
interaction that was happening, that made it a psyshologically safe place for all the kids to
be, not just the kids that were being currenthketton. Because they know that that kind of
exchange was okay in their environment. So thhgstype of training that a person with a big
heart might not think about.

KYLE: You identified one area of training -- training &iaff in building appropriate and
positive relationships among and between children, just between children and staff. Are
there other elements of training that you wouldppint as being exceptionally beneficial that
folks ought to include in the training regimen loéir staff?

GROSSMAN:One I've seen actually outside of ESS -- this didome out so much in ESS, but
in some of the other afterschool programs that lbaked at -- is actually management behavior.
Again, you get people with big hearts, but they’tlhnow how to keep a room of 15 kids at bay
and set up rules and structure, still making i@ place, but a controlled place, not a chaotic
place.

| think one of the big things that we didn’t selBof in the past is incorporating
kids into the decision-making process. So givimgm some say. For example, “We're going to
do an art project. Let’s jointly come up with ttheme.” Appropriate decision-making changes
by the age of the child. So what you do for a kngarten class is very different from a middle
school class, which is very, very different frorhigh school activity. At a high school level, the
high school students themselves can figure itj@at it, do it, can really take real ownership of
it. In the middle school ages, they can take caibi of ownership with some support.

Most adult providers didn’'t know how to do thastinctively. And we found
some wonderful examples where that did just happkrnwvas just an adult who instinctively
knew how to do that. But they often were ablehovs their co-workers. When the co-workers
would come and see the activity, they would go, "Qltan do that in my class. | can do X, Y
and Z.” So there are some things like how to ipoaaite decision-making or youth input into
your activity that is less intuitive where trainiogn really help.

KYLE: My little list now has relationships between kidsanaging a class, and getting
input from the kids who are participating in thegram. Karen, is there some other aspect of
training you think should be on this list and pzfrthe regimen?

PITTMAN: Yes, we're slowly working our way down that lisiat makes for a good learning
environment. And there are eight on the Nationehdemy of Sciences list. There are four or
five that come up consistently. Let me jump up ggmips to give a little balance and give you
the findings from a study the Community Network #outh Development did out in the [San
Francisco] Bay area, working with community-baseagpams that work with middle school and
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high school age students. [For more information oRNYD, go to:
http://www.gse.uci.edu/afterschool/ca/Documentsdécryyd.html or call 415-495-0622. To
read the CNYD Youth Development Guide online, go : to
http://www.gse.uci.edu/afterschool/ca/Documents#éWip Guide/YD_GuideSections.htmlor

to read chapter 2 of the guide, “Creating Aftersthd’rograms with Impact” at:
http://www.gse.uci.edu/afterschool/ca/Documentsdéyiip Guide/ch2.pdf To order a copy of
the Youth Development Guide, call 530-752-1277.]

What they did, working with two researchers — Blichelle Gambone and Dr.
Jim Connell -- was to take five of these key eletsephysical and psychological safety,
supportive adult/student and peer relationshipgh lixpectations, challenging experiences built
into the program, and opportunities for meaningfatticipation in the program and out in the
community.  So, it's safety, relationships, expgotes, challenging experiences, and
opportunities for participation. What they did wasdefine those fairly clearly as to what they
looked like and ask the young people in the progndrather they thought they got these things
consistently. What they found was that even thowghthink of these things as sort of the
“bread and butter” of what community programs doyioung people, that the scores are pretty
low, even on things like safety, primarily becawsgsychological safety, which is what Jean
just spoke to. Physical safety . . . we've figuoad how to deal with this in supportive ways.
Psychological safety . . . we’re not training folkssough. But on all of them, the programs are
surprised that they scored lower than they thoudiite good news was they came together as a
network. They listened to what young people wargrg). They did some intentional training
and support. This was not about a big infusiomalfars. And nine months later when they
came back to re-interview the young people, theescavere really up above the benchmarks that
they had set.

So we really do need to look at some of thesegththat seem to emphasize a
good learning environment. | would encourage emegyto either go to the National Academies
Press website dittp://www.nap.edubr you can go to the Forum for Youth Investmenbsie
[http://www.forumforyouthinvestment.ofjgand download a piece that we’ve written calledf“O
the Shelf and Into the Field” and get that chad &wvok at it [To download the 7-page PDF
report go tohttp://www.forumforyouthinvestment.org/offtheshptf]. It's a very important list
and we should all carry it around.

The important thing that we're emphasizing -- d@ht is true whether we're
talking about an elementary school program or & kithool program, a program that’s based in
a school or community setting, or a program whasei$ is arts, employment, or service -- is
that what we’re doing is creating environments #rat supportive of learning and development.
What we’re doing, whether young peojiaveto be there or not, is creating environments in
which young peoplavantto be there. They would come whether someonetheich to or not.

We have learned a lot about what those charatitsrare, and increasingly we're
trying to develop training that makes sure thakgalespond to those. That doesn’t necessarily
address the other thing, which is to get to thdtié&n curriculum that we want to have in all these
programs is making sure that we’re putting intacplaontent-rich activities that are reinforcing
reading, writing, math, and communication skill¥ou also have to have a staff that feels
comfortable with reading, writing, math, and commneation skills. So we have to look at that as
well.

GROSSMAN:One of the things that we found that | thought &aszing was that the activities
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that were the best were just loaded with lots qfpsuts and opportunities very intentionally.
Now occasionally there was a blessed provider wktnctively did all of this. But much more
often the high-quality programs had really thougdout, “Okay, so this art class -- what are we
going to do here? We really want the kids to camend solve this visual problem. And this is
how we’re going to do it.” And there was a lotthinking that had gone on before the activity
occurred about “let’s think of all the differentirigs we can kind of chock this activity with --
peer learning, peer stuff as well as problem sghand challenge.” And it really was very
intentional.

KYLE: I'd like to add one thing here about parents aod parents are reacting to the
programs you looked at, whether parents were pagimg fees for these programs, whether
parents paying makes any difference versus a sahswict provided program. Did the study
come across anything that can help us on those kihquestions?

GROSSMAN:The parents love the program. They scored vegigini The parents thought this
program was helping their kids socially, acadenhycand it was helping them back in the
family. So really on all dimensions, the paremisuight that going to high-quality afterschool
programs really made a difference in a wide rarigéomains.

KYLE: Were there strategies that were used to involgselparents? Some of the folks
listening have commented about parents being uhiadaand not wanting to participate, even if
the program were free.

GROSSMAN:Parent involvement is tough. So listeners shdulteel frustrated on how
difficult it is to get parents involved. What weuind was that it was the places that were just
persistent at trying to get parents in a varietyafs. The ways that seemed to work best were
having a variety of ways in which parents can comelt could be to watch the play that the
kids figured out, or have the kids share the botiley wrote with their parents. Often
celebrations are a good way of getting parentsaii w the door for the first time. Then, there
could be volunteer opportunities that parents can Waybe they can’'t do it during the day.
They can do it on the weekend. Maybe they stamiextra half-hour, and they stuff envelopes,
or they do something, but they’re around. Whafeuend was maybe they won't just jump from
coming in one time to volunteering every week, Yo can slowly reel in parents by getting
them in one time.

The other interesting thing we found was that dolot of parents, having the
afterschool staff talk to them when they pickedtheir child. For example, a staff member
could say, “Johnny just did a really outstandinlg joday.” That allowed that parent to really
feel proud of the child. And by sharing what thdigl in the afterschool program with their
parent, they then sort of got used to sharing whey did in the school day. Now, that doesn’t
come immediately, but it started a dialogue ab@uh@ps some enrichment activity or a science
program or a book that they had read that couldimo®. But the thing to remember is that it
takes time and not to get disillusioned if it ddebappen in a year or two -- just keep at it.

PITTMAN: To add to that, it is a slow process if we're agkihe question of getting parent
involvement in 3 to 6 PM programs, for elementaslya®l students. Because one of the reasons
-- not the only reason -- but one of the reasomena want 3 to 6 PM programs for elementary
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school students is because they’re working. Socgwubeef up that interaction when the parent
comes to pick up the child, when there are spemiahts that happen perhaps outside of the
three-to-six hours or if the parents will take fsffm work to see that special event. But it isthar
to put in place a program in one breath that weisdliere to help parents feel confident that
their child has a safe place to be while they'rekiva, and then on the other hand expect them
to show up and volunteer three days a week. SdoNeve to look at that reality.

The other thing that we know is that when we bemathe definition of what
afterschool programs are, when the time goes fra&P81 to 3-8 PM or 3-9 PM. When they're
open on the weekends, they're doing things thahatgust focused on elementary school young
people, but all young people, and even providinggsh for parents, parents will come. Jean can
speak to how the adaptation of the Beacons modekame of the community schools models
around the country looked like. But certainly lireit original forms, Beacons here in New York
City is open until 10:00 at night, offering evemytty from English language instruction to
cooking classes, you can walk in the door and etedf parents. It isn’'t an issue because
they’re coming in for their own education, their owearning, their own development. We're
creating -- and we haven’t used this word enoughie’re creating programming that’s actually
for families, not just for the young people so thia¢ parents come and watch. But we'’re
actually thinking about “what does family learniacfivity look like?”

KYLE: From my own experience, in terms of programmingfdémnilies, is a program that
provided meals. Parents could pick up a meal wihey picked their children up at the
afterschool program, take it home, and have a faméal together, without that working parent
having to go home and cook at the end of a longtigimgy day and picking up kids all over the
place. They figured out a way that was either émst or was part of the food program, taking
advantage of connecting food -- a basic necess$ithase families -- to involving the parents
more.

| want to switch into some policy implications. eiMe talked a little bit about
how it would be nice if a municipal official didi#) that, or the other thing. Can we get real
about this a little bit and talk about what roleattlocal elected officials and other prominent
community leaders might play in supporting the gyasupporting the training, supporting the
quality staff? What did you see in the sites tlate policy impactful by those kinds of leaders
that help to make the program go, Jean?

GROSSMAN:The city in particular that really stood out in mynd at least, where the city level
officials were really instrumental was Jacksonyiforida. At that point it was the mayor and
the superintendent who really got together andd#ekcthat youth issues, and in particular what
happened between three and eight at night, weeally important thing for the city to address.
And the mayor and the superintendent made it ‘ttiregtto do.” If you wanted to have access to
these very important people, you had to join theet@and bring money, ideas, and space to the
table about what we were going to do. So what $gen in ESS in Jacksonville has also been
replicated in a lot of other cities -- San Frangjgehiladelphia, Chicago, Boston -- there are a lot
of places where mayors really stand up and sayis‘ishan important issue. Come join my table
to address this.”

PITTMAN: I think that the key word here that you said eatlership.” And the thing that we
are seeing around the country is that municipaldemareally are taking this on as a leadership
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role. And identifying it as important, making itkey part of what they say they’re going to do
for their cities, figuring out what it means to Wowith the school district and with the
community, figuring out where dollars are comingnfrto make this sustainable, whether or not
federal dollars are flowing in from one programaaother.

Backing up in time, we certainly have Mayor Thonhanino with the Two-to-
Six initiative in Boston now working in full partrghip with Thomas Payzant [Boston Public
Schools Superintendent] to create “ReadBoston”raack of a whole range of issues involving
the libraries in that community [ReadBoston is dlmprivate partnership to ensure that all
children read at grade level by the end of the dthirgrade. See
http://www.cityofboston.gov/bra/readboston.asprall 617-635-READ].

We have Mayor Daley in Chicago with “After Schollatters” [a program
designed to provide afterschool activities to Checgouth, while simultaneously preparing them
for the demands of the workplace]. The programdraated a range of project-based learning
opportunities for young people that have work stgseattached to them around technology, the
arts, sports, recreation, and storytelling. [8&p://www.afterschoolmatters.org/honoe call
773-553-1522.]

One of the things that | think is important andtaecognizing is that leadership
is extending into looking for long-term financingdalong-term institutional structures for where
this stuff should live. So in San Francisco, feample, you have an Office for Children, Youth,
and Families. 1 just came from Nashville where braBill Purcell just created a new Mayor’'s
Office of Children and Youthhitp://www.nashville.gov/imocyér call 615-862-6000]. Now the
effort to expand afterschool/out-of-school oppottiee can be the first task handed to that
office.

But it's very important that we’re seeing an irase of infrastructure
development, both inside of government and thesidetin the community. So those are the
kinds of things that are happening that suggestadhat we're taking this seriously.

The last thing -- and | think it's critically impi@ant for the sustainable funding
issue -- is that in Chicago, for example, not adywe have innovative programming happening
and moving with city and private dollars to getattevel of scale, you also have a mayor calling
for a comprehensive analysis of where the moneist just looking in the easy places that are
called “afterschool” or “child care,” but askingrass every department, “What programs are
you running that are operating anywhere in theaftgehool hours? What dollars do you have
devoted to prevention, to development, to neighbodhdevelopment, etc.? How can we really
identify what the potential resources are? Thew llo we start using those differently?”
Ultimately, as we’ve said earlier, John, it's a rapmuestion. If we don’t use this sort of high
tide as a time to really figure out where thoseaislare and to look across the spectrum of
prevention dollars, or if we back away, then wsdk this drop as quickly as it came upon us. So
| think it's very important that we start to thihdng term about funding and infrastructure and
not do everything in the name of afterschool andtryoto get everything done with short-term
task forces and committees.

KYLE: One of the things that | want to emphasize iscmment about leadership and

the connection between the various departmentaithatcipal governments are responsible for,
from parks and recreation to libraries to healthadtenents to planning and zoning departments
and liaisons with schools. Even though most cdi@s't run or operate schools, they often have
very strong connections there. Just bringing tHoles to the same table and talking about the
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issue of afterschool. And then pushing that amdrdy that even further, as you're mentioning,
Karen, figuring out where the dollars actually beeng spent and asking if they can be grouped
in some way to make ease of economy and perhagpls neare folks.

In terms of funding, keep an eye open for any umiguinteresting examples that
might be replicated. One of the listeners comnektitat their city is considering an amusement
tax that would be dedicated to afterschool or offwrth-serving events. Another option is a
restaurant tax or things that would generate dolsser time, as well as the organizational and
leadership modes that you were mentioning.

PITTMAN: We have numerous resources and publications on owbsite,
http://www.forumforyouthinvestment.org For example, you can download a PowerPoint
presentation called “Moving an Out-of School Agantlessons and Challenges for Educators
and Community Leaders”
[http://www.forumforyouthinvestment.org/movingoutdf®olagenda_files/frame.him

GROSSMANYou can find more information on the Public/Privefientures website as well.
[To order the study findings, “Multiple Choices Aft School: Findings from the Extended-
Service Schools Initiative,” go tbittp://www.ppv.org/content/orderform.htmifo download the
PDF file of the 84-page report, go http://www.ppv.org/pdffiles/multi%Alchoice_ess_fpidlf.
To download the 12-page Executive Summary, gdttp://www.ppv.org/content/reports/ess-
multi-choice-summ.html Or, contact Public/Private Ventures at 2000 Margt., Suite 600,
Philadelphia, Pa. 19103; tel: 215/557-4400; fa)6/3%7-4469; Urlhttp://www.ppv.org/|

You can also go to The FireReoject website dtttp://www.financeproject.org/
for information on financing strategies for aftdrsol programs and other children and youth
initiatives.

KYLE: Thank you all very much for your papmtion today. Thanks to the Wallace-
Reader’s Digest Funds for supporting the ESS watk supporting this audioconference today.
This is John Kyle at the National League of Citikstitute for Youth, Education, and Families.
We hope to hear from you and visit with you in fet@udioconferences. For more information,
visit us athttp://www.nlc.org/iyef You can download copies of two relevant actiais kor
municipal officials and other community leadersneGs on "Improving Public Schools,” and the
other is on "Expanding Afterschool Opportunitie®Requests for single copies can also be sent
by email torpdl@nlc.orgor you can leave a detailed phone message witlh yame and
address, etc. on our information line at 202/626430
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